MIHICTEPCTBO OCBITH I HAYKHM YKPATHU
JEPKABHUIT BULIIA HABYAJBLHUI 3AKJIA
«TOHEIBKHWIT HAIIIOHAJBHWI TEXHIYHWI YHIBEPCATET»

Kadeapa MmoBHOI MiATOTOBKH

METOJWYHI PEKOMEHIAIII

JI0 CaMOCTIHHOT pOOOTH 3 TUCIMILIIHUA
AHI'JIIACBKA MOBA JJIS1 KOMYHIKAIIIL Y HAYKOBO-
HNEJATOT'TYHOMY CEPEJOBHILII
3 PO3BUTKY HaBHUOK aKaJeMIYHOIO UChMa
st cryaeHTiB crienianbHocTi 014.02 Cepenns ocBiTa (AHIJIINCHKAa MOBA Ta
3apyOiKHa JIiTepaTypa) ACHHOI 1 3a04HO1 (JOpM HABUAHHS

(aHrIiHCHKOO MOBOIO)

JIVIIBK - 2024



MINISTRY OF EDUCATION AND SCIENCE OF UKRAINE
STATE HIGHER EDUCATIONAL ESTABLISHMENT
“DONETSK NATIONAL TECHNICAL UNIVERSITY?”

Department of Lanquage Training

Teaching aids on the course
ENGLISH FOR COMMUNICATION IN SCIENTIFIC AND
PEDAGOGICAL ENVIRONMENT
Academic writing
for students majoring in 014.02 Secondary education (English language and

foreign literature) full-time and part-time forms of education

Lutsk - 2024



VJIK 811.111(072)

M 54

MetoanuHi pexoMmeHIamii 1O caMOCTiiHOT poOOTH 3 IMCHUIUIIHU «AHTJiCbka MOBa JUIs
KOMYHIKaIlii y HayKOBO-TIEJaroriYyHOMY CEpEIOBHILI» 3 PO3BUTKY HABHUOK aKaJeMiuHOTO
nuchbMa s cryaeHTiB crerianbHocTi 014.02 Cepenns ocBiTa (AHTIiCbKa MOBa Ta 3apyOiKHA
JmiTepatypa) AeHHOI 1 3aoyHOi (opM HaBuaHHs (aHTrJilCbKO MOBOw0) / ykman. [ B.
ITickypcbka, M. M. Kabanenp, A.€. Ckupaa, O.B. 3omorapsoBa. — JIynpk : JJonHTY, 2024. - 55
c.

Y MeTOAWYHHMX PEKOMEHJAIsIX HaJaHO TEOPETUYHHMH 1 MPAaKTUYHUKA MaTepiayn yis
PO3BUTKY YMiHb 3 aHOTYyBaHHS Ta pedepyBaHHS (axOBUX TEKCTIB, a TakoX (HOpMyBaHHS
HAaBUUOK Mepudpasy Ta HepeKiaay 3 BUKOPUCTAHHAM JIGKCUKO-TPAMAaTHYHUX CTPYKTYp, IO €
MpPUTAMaHHUMU JJI HAYKOBO1 aHTJIHCHKOT JIiTepaTypHu.

[Tpuznaueno s crynentiB crnenianbHocTi 014.02 Cepenns ocBita (AHTIICHKA MOBA Ta
3apyOixHa JiTeparypa).

VYxnanaui: [Tickypeska I'. B., kana. nemaroriyHux Hayk, 1oueHT kadeapu MII;
Kabanens M. M., nokTop nenarorivHux Hayk, npodecop kadenpu MII;
Ckuppa A. €., KaH. IeJarorivHuX HayK, NoueHT kadenpu MII;
3onorapsoBa O. B., kaHa. negaroriyHux Hayk, JoueHT kadenpu MII.

Penenzent: Knumenko H. b., noneHT kadeapu MOBHOI miATOTOBKH, KaH/.(DIIOTOTIYHUX HAYK
Binnosinanenuii 3a Bunyck: Kabaneus M. M., 3aB. kadeapu MOBHOI MiATOTOBKH, TOKTOP ME.

Hayk, mpodecop

3aTBepKEHO HaBYATbHO—METOAUYHUM Bifaiiom JoaHTY,

nporokost Ne 10 Bix 28.05.2024 p.

Po3rnsHyTO Ha 3acizaHHi kadeapu MOBHOI MiArOTOBKH,

npotokost Ne5 Bin 23.05.2024 p.

© JIonHTY, 2024 pix
2



CONTENT

INTRODUCTION ..o 4
UNIT 1. General characteristics of academic writing....................oociiiiiiinn, 5
UNIT 2. Translating academiC teXtS..........ooiiniiiiiii i e 7
UNIT 3. Paraphrasing academiC textsS. .........ooeiiriiiiiiiii e, 11
UNIT 4. Summarising academiC teXtS.........c.ooiiiiiiii e, 13
TEXT BANK ...t e 19
REFEREN CES . .. e e e e e 40
AP P EN DD X . 41



INTRODUCTION

In today’s globalized world, English is a kind of lingua franca of science,
technology, and education. It plays a particularly important role in scientific
written communication, which is evidenced by the steady increase in the number of
publications in English both in international and national journals.

Professional training of a competent English teacher is aimed at providing
them with fundamental theoretical knowledge of professional disciplines and the
practical in creative foreign language pedagogical and research activities. The
professional competence of a foreign language teacher involves constant work with
English language sources of various genres, methodical literature on foreign
language teaching, authentic educational material, academic and scientific
resources.

The language competence of Master’s Programme students majoring in
Secondary education (English language and foreigh literature) involves the use of
academic writing and reading skills for research, learning, critical thinking and
communication in academic environment.

The teaching aids focus on developing the students’ ability to translate
samples of academic writing into English using wide variety of language means, to
paraphrase the extracts from academic texts on a professional topic, and to write
summaries of scientific articles.

The teaching aids consist of four units presenting theoretical material on
lexical and grammatical peculiarities of an academic text, paraphrasing and
summarising techniques, as well as the text bank for practical assignments. The
academic texts are extracts from the research papers published in specialized
scientific journals indexed in Scopus and Web of Science. The appendix includes a

summary plan and lists of useful expressions for academic writing.



UNIT 1. GENERAL CHARACTERISTICS OF ACADEMIC WRITING

Academic writing covers a wide range of research and reference-informative
texts: abstracts, summaries, reviews to articles, theses, dissertations and
monographs.

While writing an academic text it is important terms to consider its style,
purpose, audience, organization of the text, connection of parts of the text, and
presentation [mociOHuK].

Academic writing is typically characterized by its formal, objective, and
technical nature. It maintains formality by avoiding informal language like
contractions and colloquial expressions. Objectivity is achieved through avoiding
personal references and emotions, focusing instead on presenting facts, objects,
and ideas. Technicality is evident in the use of discipline-specific vocabulary.

Furthermore, different academic disciplines exhibit varied writing styles and
structures. For instance, humanities often favour longer paragraphs that feature
topic sentences to outline the structure of arguments. Conversely, sciences often
employ shorter paragraphs devoid of topic sentences, prioritizing dense factual
content.

Types of academic writing
(based on the material developed by the Learning Hub (Academic Language and Learning),
the University of Sydney [4])
1)  Discriptive academic writing. The purpose is to provide facts or

information, e. g. a summary of an article or a report of the results of an
experiment. The kinds of instructions for a purely descriptive assignment include:
identify, report, record, summarise, define, etc.

2)  Analytical academic writing often includes descriptive writing, but
also requires you to reorganise the facts and information you describe into
categories, groups, parts, types or relationships. For example, if you’re comparing
two theories, you might break your comparison into several parts: how each theory

deals with social context, how each theory deals with language learning, and how



each theory can be used in practice. The kinds of instructions for an analytical
assignment include: analyse, compare, contrast, relate, examine, etc.

3)  Persuasive academic writing has all the characteristics of analytical
writing, which involves presenting information and restructuring it as needed, but
goes further by incorporating your own perspective. The majority of essays are
persuasive in nature, and even in scholarly research articles, the discussion and
conclusion often contain persuasive elements.

In academic writing, points of view can include arguments,
recommendations, interpretations of findings, or evaluations of other authors’
work. In persuasive writing, each assertion you make must be substantiated with
evidence, such as references to research findings or authoritative sources.The kinds
of instructions for a persuasive assignment include: argue, evaluate, discuss, take a
position, etc.

4)  Critical academic writing, often found in research, postgraduate, and
advanced undergraduate contexts, shares many characteristics with persuasive
writing but includes the consideration of multiple points of view. While persuasive
writing focuses on advocating for a specific viewpoint, critical writing requires the
writer to analyse and evaluate at least two perspectives, including their own.

Examples of critical writing assignments include critiques of journal articles,
where the strengths and weaknesses of the research are assessed, or literature
reviews that systematically analyse existing studies from various perspectives. The
kinds of instructions for critical writing include: critique, debate, disagree,

evaluate, etc.



UNIT 2. TRANSLATING ACADEMIC TEXTS

Languages differ not only in structure, but also in style. The scientific, or
academic, style of the Ukrainian language is significantly different from English —
it is more official, unemotional; it is characterized by elaborate ways of expressing
opinions, evaluations and judgments, e.g. yseusembcs Oinbul 6UNPABOAHUM,
3’sensemocss modicausicmo posensoy. It is full of verbal nouns that form long
constructions with a genitive case, the so-called ‘nominalisations’, e.g.
sapiamueHicms Kpumepiié YCMaHoGIeH s NOOIOHOCMI MeKCmis, YMO8U peanizayii
KOMYHIKAMUGHOI (hyHKYii Mo8uU.

The English scientific style in comparison to Ukrainian is more concise,
simple, emotional and closer to colloquial. It is more dynamic because verb forms
as important and frequently used as nouns.

To avoid difficult, uncharacteristic for the English language constructions
and serious content errors, you can use the following techniques:

— break long sentences into simpler ones;

avoid complex sentences with the conjunctions which, whose, that;
— connect sentences using the conjunctions when, where, then, but, and;
— replace verbal nouns with verb forms.
E.g. The compounds were separated. NOT: Separation of the compounds was
accomplished.
Other specific features of the scientific and academic style in English include:
1. Negation constructions
Double (or triple) negation constructions, common in the Ukrainian language

(Hixmo niuoeo ne 6auus), are not used in English. Compare:

He OyTH BUSBICHUM escape detection
HE BUXOIMTH 32 MEXIi stay within

HE HAJaBaTU 3HAYCHHS overlook

HE MPUIMAaTH BCEepiios take lightly

HE MMOCTyMaTucs (3a IKiCTIO) be as good as



He OpaTH 10 yBaru be discounted/disregarded
2. Preposition OF

To avoid the frequent use of the preposition of when transferring chains of
verbal nouns (which are in the genitive case in Ukrainian), you can use several
techniques:
a) use nouns attributively (in the function of an attribute):

rpyna rneperBopens — transformation group (instead of a group of
transformations);

b) use a gerund or infinitive instead of a noun:

I TOOYTOBH TPYIH TIepeTBOopeHb — t0 construct/for constructing the

transformation group;
) omit words that are “extra”, i.e. do not bear the main meaning:
BUITYCK MTPOAYKTIB BITYM3HIHOTO BUpOoOHUIITBA — the output of domestic goods (the
“extra” word is 6upoOHUYME0);

d) replace the preposition of, where possible, with another, narrower in meaning,
for example, for or in:

3MeHIIIeHHs 00csry BupooHuiTBa — decrease in volumes of production;
e) use the possessive form of the noun:

MO/IATKOBA TOJIITUKA KpaiHU — the country’s tax policy.

3. The word order

In the English language, the sequence of sentence members in neutral (non-
emotional) written language is strictly fixed, because one of the main indicators of
the function of a word in a sentence is its relative location in the sentence.
Schematically, the order of words in an English sentence can be represented as
follows:

Subject — Verb — Object

In addition to the function of a formal organizer of the sentence structure,
word order is also a means of distribution of output (known to the author and
addressee) information and input (new) information, that is, it indicates the
direction of the author’s thought.



A sentence, from the point of view of its content, is a logical judgment
consisting of two parts: a theme (output, old, known information) and a rheme
(input, new, unknown information). A change in word order causes the transfer of
logical emphasis from one part to another. At the same time, the important part of
the statement is usually at the end of the sentence: Theme — Rheme.

Lichtenberk makes a similar observation. — Jlixreu0epk poOuTh MoiOHE

CIIOCTEPEIKEHHS.
A similar observation is made by Lichtenberk. — IToaioHe criocTepexeHHsI pOOUTH
1 JlixTeHOepK.
4. The article and its function in a sentence

The use of articles can be important for determining the meaning accent in
an English sentence.

1) The indefinite article (before singular countable nouns) or zero article
(before uncountable and plural nouns) can be an indicator of the subject
(phenomenon, process) belonging to a certain class and can be translated as oouwn
(3), nesnuil, saxuticw, desikuil;, yacmuna, oesxi, for example:

It is just a form of coding. — Ile meBHa Gopma KOayBaHHS.

The use of an indefinite or zero article before a noun in this function is a
characteristic sign of the informational importance of this word as a carrier of new
information.

In its second function, the indefinite article/zero article is an indicator of the
equality of all representatives within a given class and can be translated as sci,
yesikutl, 6yob-saKuil, Kodcer, skutl 3ae2oono, for example:

A true scientist is always critical if his work. - (KoxkeH) cripaBkHiii BueHuit

KPUTUYHO BIIHOCUTBHCS JI0 CBOET pOOOTH.

The zero article can also indicate that the author uses this noun not as the
name of the subject, but as a designation of the concept of the subject. In the
Ukrainian language, the following words are used in such cases: ezaeani, sk

Maxuti, 8 Yiiomy:.



The book deals with the problem of language. — L1 xHura crocyerbcs
po0JieMr MOBH (B3araji).
2) The definite article has three main functions:
a) identifying the subject with the subject already known from previous
experience/context for both the author and the addressee. In Ukrainian the
following words are used: yet, maxuii, oanuti; moii, kompuit; 6ci mi, sKi.
Then the question arises. — Toi BUHHKAE 0Ch TaKe 3allUTaHH.
b) highlighting the object among other representatives of this class due to its
unique characteristics, for example:
The evidence available today demands closer scrutiny. — HasiBHI Ha choroiHi JAaHi
NOTPeOYIOTh PETENBHIIIONO aHai3y.
c) identifying the subject with the class as a whole and contrasting the entire class
with other classes, for example:
The scientist always works at the edge of the unknown. — Buenuii 3aBxu

3HaXOJIUThCS HA TPaHi HEBIJIOMOTO.
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UNIT 3. PARAPHRASING ACADEMIC TEXTS
What is paraphrasing?

Paraphrasing is:

- Your unique version of key information and concepts articulated by
another person, presented in a fresh manner.

- An effective and recommended method (when properly cited) for
borrowing from a source.

- A more elaborate rephrasing compared to a summary, which succinctly
highlights a primary idea.

Differences among quoting, paraphrasing, and summarizing:

1. Quoting involves using the exact words from a source. The quoted
passage is identical to the original text and attributed to the original author. It is
used when the original wording is crucial, such as when analyzing language or
when the wording itself is significant.

2. Paraphrasing involves rephrasing a passage from source material into
your own words and style. The paraphrase should convey the same meaning as the
original passage but in a different form. Like quotations, paraphrases must also be
attributed to the original source. It is used when you want to simplify or clarify
complex information, or when you want to integrate sources smoothly into your
own writing.

3. Summarizing involves condensing the main ideas or key points of a
source into a shorter version. The summary should be significantly shorter than the
original text but still capture the essential points. Summarized ideas must be
attributed to the original source. It is used when you need to give an overview of a
large amount of information quickly, or when you want to provide a concise
version of someone else’s ideas.

Thus, while all three techniques involve using information from a source,
they differ in terms of how much of the original text they retain and how they

present that information in relation to the original source.
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Paraphrasing Strategy
(created by Heran Zhang, California State University, East Bay [5]):

L a

Original: “There is nothing inhuman about an intelligent machine; it is indeed an expression of those
superb intellectual capabilities that only human beings, of all the creatures on our planet now possess.”
(from “In Defense of Robots,” by Carl Sagan)

1. Identify the individual statements or main ideas in the original text.

There is nothing inhuman about an intelligent machine;

it is indeed an expression of those superb intellectual capabilities that only human beings, of all the
creatures on our planet, now possess.

2. Reorganize the main ideas while preserving their logical coherence.

An intelligent machine is indeed an expression of those superb intellectual capabilities that only human
beings, of all the creatures on our planet, now possess

which demonstrates that there is nothing inhuman about an intelligent machine.

3. Replace words in the original with synonyms. Also, consider changing
negative statements to positive ones and passive verbs to active ones, or vice

versa.

Since artificial intelligence results from human beings’ unique intellectual talents, the technology should
not be regarded as inhuman.

4. Combine or divide sentences if needed.

Artificial intelligence results from human beings’ unique intellectual talents. Thus, the technology should
not be regarded as inhuman.

5. Compare the rephrased version with the original text.
6. Incorporate the paraphrase into your essay and provide proper in-text

citation for it.

Artificial intelligence results from human beings’ unique intellectual talents. Thus, the technology should
not be regarded as inhuman (Sagan 234).

12



UNIT 4. SUMMARISING ACADEMIC TEXTS

Summarising is the process of compiling short information about a scientific
work that characterises it in terms of content, direction, informative value, purpose
and design. The task of summarising is to provide a general description of the
primary source to catch the reader’s attention and encourage further need for a
more detailed study. In this course we will consider writing an abstract (or
annotation) and a summary proper (or review).

An abstract is the most concise summary of the content of the primary
source, which gives an idea of the topic and problems of the printed work, thereby
facilitating the search for the necessary information about this subject. The length
of the annotation is determined by its purpose, but usually does not exceed 500
printed characters. According to the purpose, there is a descriptive abstract and
extended abstract.

A descriptive abstract has a signal (indicative) function; it usually consists
of one to three sentences containing a brief reference to the primary source. Its
volume does not exceed 100 - 250 printed characters. The structure of a descriptive
abstract is characterised by the following components:

1) the introduction including the author’s surname, the title of the work, and
source data;

2) the descriptive part containing a concise description of the material (topic
and list of main provisions);

3) the concluding part summarizing the content or indicating the most
important issue.

An extended abstract performs an informative function. In terms of
content, it is close to resume but differs from it in a more concise form and
schematic presentation, which is achieved by a higher degree of generalizations.
The extended abstract has a structure similar to the descriptive one. The volume is
approximately 500 printed characters.

The task of abstracts does not include evaluation of the quality of the

material and criticism of the views or judgments of the author. They should be
13



written in concise, precise and simple language and answer the question: “What
does the document say?”
What is Summary?

Summarizing, or writing a summary (resume, review), means giving a
concise overview of a text’s main points in your own words. A summary is always
much shorter than the original text [3].

Informative and Descriptive Summaries

Informative summary adopts the tone of the original full text, presenting
the information in shorter form. Descriptive summary adopts a more distant
perspective, describing the original rather than directly presenting the information.
While composing a descriptive summary, certain linking phrases and coherent
devices should be used (see Appendix).

Example of an informative summary of the Declaration of Independence:
‘When people declare themselves independent of their political ties, they should
give reasons. Governments are formed to protect equality and rights, including
life, liberty, and the pursuit of happiness. If government does not do this, people
can change the government.’

Example of a descriptive summary of the Declaration of Independence:
‘Jefferson opens the Declaration of Independence by stating that a country
declaring independence needs to give its reasons. He goes on to discuss the
purposes of government in protecting individual rights and the legitimacy of
change if government does not live up to its obligations’ [2].

When to Write a Summary?
The situations in which you might have to summarize an article or other
source are as follows:
1. as a practical assignment to show that you have understood the material;
2. to take notes while listening to a lecture or reading a book which will help
you remember the material;
3. to give an overview of other researchers’ work in a literature review of your

thesis or manuscript.
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When crafting academic writing such as essays, research papers, or
dissertations, you will incorporate sources in diverse manners. These may include
inserting short quotes to bolster arguments or rephrasing sections of a text. There
are occasions where summarizing an entire article or chapter is warranted,
particularly when it significantly pertains to your research, or when offering an
overview before analysis or critique.

Thus, the aim of summarization is to ensure your reader comprehends the
source material. To achieve this effectively, follow the five steps provided below
for writing a proficient summary.

Step 1: Read the Text

Begin Dby reading the article multiple times to ensure thorough
comprehension. This process can be divided into three stages:

1. Quickly scan the article to grasp its topic and overall structure.

2. Read the article attentively, highlighting significant points and taking
notes.

3. Skim through the article again to confirm understanding of key points,
revisiting particularly crucial or challenging sections.

Several strategies can be used to identify key points while reading:

- Start by reading the abstract, which provides the author’s summary and outlines
the article’s content.
- Pay attention to headings and subheadings to grasp the main themes of each
section.
- Compare the introduction and conclusion to understand the author’s objectives
and findings.

Step 2: Break Down the Text into Sections

To facilitate comprehension of the text and its subtopics, divide it into
smaller, manageable sections. Scientific papers often follow a standard structure
with sections like introduction, methods, results, and discussion, which are clearly
delineated. Other types of articles may not have explicit sections but are typically

organized around specific sub-points or themes.
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Write a word or a phrase summarising each paragraph in the margin to

quickly reference its content. Group together paragraphs that cover similar topics.
Step 3: Identify Key Points in Each Section

Next, analyse each section to pinpoint its most critical points. Find the
information which is essential for your reader to grasp the article’s main argument
or conclusion.

A summary focuses on extracting essential points rather than paraphrasing
every paragraph. Background information and supplementary details can usually
be omitted.

For scientific articles, ask these questions to identify key points in each
section easily.

Key points of a scientific article
Introduction
. What specific research question or issue was investigated?
. Have any hypotheses been proposed?
Methods
. What kind of research was conducted?
. What methods were used for data collection and analysis?
Results
. What were the primary discoveries or outcomes?
. Were the hypotheses validated or confirmed?
Discussion/conclusion
. What is the conclusion to the research query?
. How does the author interpret these outcomes?
. What are the implications of these findings?
. Are there notable constraints or limitations?
. Are there significant recommendations stemming from the study?

If the article is structured differently, it should be considered which points

are essential for the reader to grasp its argument. In such case, focus on identifying

the thesis statement — the core assertion that the author aims for readers to accept,
16



typically found in the introduction — and the topic sentences that indicate the
primary idea of each paragraph.
Step 4: Write the Summary

Having identified the crucial points the article intends to convey, the next
step is to articulate them in your own language. To maintain academic integrity
and demonstrate comprehension, it is vital to paraphrase the author’s concepts
accurately. Avoid directly copying any portion of the article, even briefly. The
most effective approach is to set the article aside and articulate your interpretation
of the author’s main points in your own words.

To make the summary structural and logical, it is essential to use various
cohesive means and coherent devices (see Appendix).

Step 5: Review the Summary Against the Article

After writing your summary, it’s important to revisit the article to ensure the
following:

1. You have faithfully represented the author’s ideas.

2. No critical information has been omitted.

3. Your phrasing does not closely resemble any sentences from the original
text.

If you are summarizing multiple articles for your research, consider using a
plagiarism checker to verify that your writing is entirely original and appropriately
referenced. Ensure the plagiarism checker you choose is reputable and secure.

Lexical and grammatical features of an abstract / summary

1. The author is usually not mentioned in the text of the abstract.

2. Mainly, passive impersonal sentences beginning with “It” are used to
convey content.

3. The form of the predicate is determined by the nature of the reported
information. So, the sentences in which the content of the original source is
conveyed have a predicate in the form of Present Simple Passive — is/are Ved,
e.g.:

(In this paper) some experimental observations are presented and discussed.
17



Sentences in which the received results are reported contain a predicate in

the form of Present Perfect Passive — has/have been Ved, e.g.:
A new technique has been developed.

The Past Simple Passive form is less often used, mainly to describe the
work done (the course of the experiment, research stages, calculation steps) or to
refer to previous work (the history of the previous research) — was/were Ved, e.g.:

A comprehensive and orderly framework was used for planning.

4. To introduce a topic the following constructions can be used:

- a sentence with a predicate in the passive form:

A series of standard programs has been considered.
- a sentence with a predicate in the active form and a subject expressed by the
nouns paper, article, study, investigation, survey, experiment, theory, hypothesis,
etc.:

The paper considers some problems concerning ...
- a sentence with a predicate in the active form with a subject expressed by the
noun the author/authors (less typical) or the personal pronoun in the 1st person
plural “we”:

The authors/we have considered a series of standard programs.

18



TEXT BANK
1. Texts for paraphrasing and summarising

Text 1

M. I. Dacholfany, N. Suseno, H. Syofyan, M. R. Fadli. EDUCATIONAL
MANAGEMENT IN IMPROVING THE QUALITY OF TEACHERS IN SENIOR HIGH
SCHOOLS. International Journal of Evaluation and Research in Education (IJERE) Vol. 13, No.
5, October 2024, pp. 3100~3110. DOI: 10.11591/ijere.v13i5.29844

5. DISCUSSION
5.1. Dimensions of current teacher quality and future expectations in senior high schools

Educational policy adjustments are primarily focused on meeting the academic needs of students.
These modifications occur gradually through the revision of principles and standards. Reforms encompass
various aspects such as teacher education, training programs, and expanding educational opportunities to
enhance teachers’ competencies. The definition of an effective educator should be consistently updated to
align with modern advancements and evolving educational paradigms [42]. Problem-solving skills for
teachers involve personal qualities such as self-confidence and assertiveness. Despite being challenging to
articulate. personality significantly influences communication. Effective teacher education preparation sets
clear objectives for proficient teaching, integrating theory and practice to facilitate optimal student learning.
Teachers. as educational resources. play a vital role in transferring knowledge to students. who are
encouraged to actively participate in the learning process [43]. Teachers are encouraged to ufilize creativity
to create an enjoyable and engaging leaming experience for students. By observing students closely, teachers
can identify areas of difficulty, which serve as wvaluable feedback for developing additional teaching
materials. Using diverse approaches allows educators to tailor their teaching methods to the unique needs of
each student [44].

The findings of this study suggest that teacher professional management focuses on three learning
dimensions: preparation. implementation. and evaluation. Education management. aiming to oversee all
aspects of education. plays a crucial role in enhancing educational quality [45]. Educational HR. comprising
educators and education personnel. play a crucial role in implementing education [46]. Further research [47].
[48] suggests that strategic management and principal competence significantly contribute to meeting

educational management standards. Although teacher certification is strongly associated with student
performance in mathematics and reading, more than merely certification is needed to guarantee teaching
proficiency and competency [49].

Effective teachers demonstrate a positive mindset and strong classroom management skills, establish
high expectations for student achievement, and are proficient in utilizing various teaching techniques [50].
However, the effectiveness of teaching methods depends on multiple factors, such as the nature of the
activity, subject matter, student background, and the overall school environment [51]. There is a growing
emphasis on fransitioning towards a student-centered learning approach. which is expected to improve
educational quality. In student-centered learning. students are encouraged to construct their knowledge,
attitudes, and behaviors actively [52].

The quality of learning is impacted by teachers’ effectiveness in assessments, and ensuring
high-quality learning in the classroom involves systematic teaching development based on learning and
teaching theories [53]. The findings indicate that well-prepared and knowledgeable teachers with effective
classroom management. a positive personality, dedication, creative teaching methods, and active engagement
with students contribute to quality teaching [54]. A proficient teacher can inspire students, address their
challenges. and adapt approaches to meet individual needs. Students anticipate teachers to be timely and
efficient in the learning process.
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Text 2

S. Murtiningsinl, A. Sujito, Kh. Kh. Soe. CHALLENGES OF USING CHATGPT IN
EDUCATION: A DIGITAL PEDAGOGY ANALYSIS. International Journal of Evaluation and
Research in Education (IJERE) Vol. 13, No. 5, October 2024, pp. 3466~3473 . DOI:
10.11591/ijere.v13i5.29467

3.2. Digital pedagogy and ChatGPT challenges

Digital pedagogy is an approach that is not only the ability of educators fo use digital technology.,
but educators must be able to utilize technology to build critical thinking skills and reflection of students in
utilizing digital technology. Digital pedagogy not only presents learning in digital form, but an educator is
also expected to have the ability to use technology. Educators in utilizing digital technology must be
balanced with the ability to think critically and encourage educators not to be lazy in preparing learning
materials. So that educators in delivering material to students must be able to provide a wise example [30].
Technological sophistication is expected to be a driving force for creativity in utilizing technology. Digital
pedagogy also demands an open and networked educational environment that is not just a content repository.
Teachers and students must be involved as agents of learning [31]. While conventional learning is more
student-centered. in the era of digital pedagogy. students and teachers collaborate in the learning process. The
use of technological devices and artificial intelligence assistance in the learning process can provide
additional learning experiences for students [32]. Through additional experiences, it is expected fo encourage
students to be more critical and creative in understanding knowledge.

The teaching and learning process organized in the current era of digital technology cannot be separated
from the existence of ChatGPT. which is still a debate of pros and cons because it has the potential to cause
laziness, dishonesty. dependence, and no standard of data truth. On the other hand. the presence of ChatGPT in the
current digital era can also be a supporting tool in digital pedagogy. Education that is carried out correctly and
according to policy rules can improve the quality of learning that is more adaptive. Digital pedagogy-based
learning empowers collaboration by using ChatGPT to facilitate the feedback process. It needs to be used wisely
and structured. Digital pedagogy studies and uses contemporary digital technologies in teaching and learning. This
pedagogical approach emphasizes the wise use of digital tools. The process of digital learning provides learners
with the opportunity to transform their educational experience into electronic-based [33]. Experience in the
leaming process in the digital era. combined with the utilization of artificial intelligence technologies such as
ChatGPT that are in accordance with rules and order, so as not to eliminate the habit of crifical thinking.

ChatGPT technology can be used as a reference medium in organizing the educational process.
However, digital pedagogy is not expected to have dependence on the use of ChatGPT. In utilizing ChatGPT,
the educational process must prepare various policies from the point of view of normative ethics and moral
rules so as not to fall into actions that can violate rules such as plagiarism and data manipulation. Therefore,
the use of ChatGPT needs to be anticipated through policies taken by stakeholders so as to minimize
behavior that leads to cheating. In addition, educators need to understand the development of technology. so
that they can make the best use of it and not be left behind. In the era of digital pedagogy, the presence of
technology needs to be addressed wisely so that it can be accessed equally by all citizens for the realization
of justice to obtain information and knowledge.

Artificial intelligence has undergone significant advancements in recent years. leading to the creation
of innovative technologies. such as ChatGPT. These modern technologies have the potential to revolutionize the
education landscape [34]. This is because the technology offers features that have never been imagined before.
In addition, ChatGPT’s ability to perform complex tasks in the field of education has also led to mixed feelings
among educators [35]. There are several debates that need to be discussed regarding the emergence of the use of
ChatGPT in education. Much of today's learning is virtual which requires new skills such as discipline,
motivation, self-management, initiative and independence [36]. These attitudes need to be built in the digital
pedagogy learning process because the presence of technology can lead to a tendency to be lazy. If these
attitudes are ignored, it can affect the quality of character of each individual. Therefore. in the learning process
of digital pedagogy, students and teachers are creative and autonomous individuals. The emphasis of digital
pedagogy is on the idea that educational materials should support students to be able to support their intellectual
abilities rather than just encouraging dialog between teachers and students.
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When the ChatGPT system is integrated into education, it will be a challenge and an opportunity
that needs to be anticipated by educators. In addition, in order for the role of educators not to be replaced by
ChatGPT. educators must be able to answer important questions about the future of the learning process that
will be implemented [37]. Some of the data generated from ChatGPT produces unreliable misinformation as
evidenced in previous research [38]. The data generated from ChatGPT is raw data that has not been
processed so that it produces inaccurate results. An educator is expected to keep up with technological
developments by adopting artificial intelligence to support the learning process in the digital era. Learners are
also expected to have critical thinking skills and not just accept information from ChatGPT without re-
verification. ChatGPT technology is slowly overhauling current educational norms, causing debate. This is
because the existence of ChatGPT can risk reducing critical thinking activities in learning, fostering laziness
in students and teachers and reducing analytical skills [39]. The use of ChatGPT in education is feared to
pose challenges related to accuracy. contain bias, weaken academic integrity in the educational process,
plagiarism is getting higher so that it can encourage students to use ChatGPT as a shortcut so that it has an
impact on academic integrity and a culfure of dishonesty. In addition, from a digital pedagogy point of view,
the use of ChatGPT encourages students to be more indifferent, and has the potential for cyberbullying [40].
this happens due to the lack of control in the use of ChatGPT technology.

However, the misuse of ChatGPT has created an unfair academic playing field. This happens
because students who use ChatGPT to produce unique content can gain an advantage over others who do not
have access or choose not to use it or due to ethical considerations [41]. Such gaps can impact academic
grades and recognition, undermining the value of hard work. The challenge for an educator is the ability to
accurately evaluate student performance. On the other hand. the use of ChatGPT also assists lecturers in
reducing workloads. such as helping to find supporting reference sources for research. Therefore, educators
have a duty to model responsible use of ChatGPT, prioritize critical thinking, and clarify expectations. Not
only that, an educator must be able to critically evaluate any work produced by ChatGPT and adapt if to a
teaching context that fits the cwriculum [42]. This affects the learning process in the classroom, which
encourages creative thinking and creates a fun learning atmosphere.
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Text 3

D. Kagauni, L. Robo. THE IMPACT OF TED TALK VIDEOS ON STUDENTS’
PRESENTATION PERFORMANCE. International Journal of Evaluation and Research in
Education (IJERE) Vol. 13, No. 4, August 2024, pp. 2749~2757. DOI:
10.11591/ijere.v13i4.29092

Presentation skills are acknowledged as the most crucial ones for students to master in this
technological era of higher education, as their primary function is communication. English is more than just
an international language. Improvement and mastery of one’s presentation and speaking abilities are among
people’s top investments across the globe. considering the four language skills. It enables individuals to share
their messages with others and obtain the information or assistance they require. Speaking another language
fluently is seen as a crucial quality for successful learners from all backgrounds [1]. Additionally, study by
Demirel [2] noted that English is the most widely spoken language around the globe.

Despite this fact, presenting in front of a public is the hardest talent to learn [3]. Due to their limited
vocabulary. ignorance of syntax. poor pronunciation, and speaking reluctance. students frequently feel lost
when presenting a topic. University students need to be able to speak English. despite the fact that it can be
challenging. Students should be able to communicate in English on a daily basis. But they actually do not
practice speaking English very often, which prevents them from becoming proficient in it. When encouraged
to speak. express an opinion, or answer, some of them exhibit passive behavior: they appear uninterested and

fearful [4]. According to Toubot er al. [5]. students’ anxiety levels increase due to less engaging classroom
activifies, a lack of cooperation, inappropriate teachers’ teaching styles, demanding classroom environments,
time constraints, or inappropriate teaching contents. The teacher should be able to help their students develop
a passion for speaking English. They can use appropriate techniques or digital technology to improve their
speaking quality during presentations.

In addition to the methodologies. media breakthroughs are also readily available. One of the most
cutting-edge breakthroughs for teaching and learning is using videos. They can assist English as a foreign
language (EFL) learner by offering them a sense of authenticity. Wagner [6] has suggested that the utilization
of video accurately represents the real application of the English language. Authentic materials encompass
spoken or written language produced in realistic communication contexts, rather than being specifically
crafted for language instruction purposes. They can encompass several formats, such as television programs,
feature films, songs. and similar media.

These sources provide inherent naturalness that enables them to effectively immerse learners in real-
life contexts [7]. Nevertheless, EFL teachers may not be accustomed to ufilizing these actual materials in
their classrooms. However, it is crucial for students to engage with a diverse range of authentic materials to
the greatest extent possible. This can facilitate the establishment of meaningful connections between the
students' classroom environment and the broader real-world context. Furthermore. the utilization of authentic
resources enhances students' motivation, concentration, and engagement in various educational endeavors to
a greater extent than conventional materials [8]. Lialikhova [9] demonstrates that using video in the
classroom offers a primary advantage by facilitating learners in attaining their educational objectives.

Therefore. the primary advantage of utilizing video for instructional purposes is its ability to
enhance students' motivation to study English [10]. Furthermore, video, being a form of genuine resource,
imparts multicultural awareness to the educational setting. EFL teachers should be aware of the crucial fact
that English language instruction encompasses the teaching of grammar, vocabulary, and foreign cultures [8].
According to Wagner [6]. using video in language instruction can benefit EFL teachers by offering them an
opportunity to enhance learners' cultural awareness, acquainting them with various cultures, and improving
their proficiency in the four English language skills while expanding their vocabulary as well. Videos can
serve additional purposes. such as improving students' ability to communicate in the target language within
their classroom. They are an active instructional tool in the classroom, as they push learners to engage and
express their responses to the video’s content.

Every learner has access to videos on a variety of subjects across all instructional domains [11]. One
type of video is a Technology. Entertainment, and Design (TED) Talk. Since 1984. TED Talk has been a
motivational video that shares experiences and inspires the audience [12]. TED is a nonprofit organization
devoted to spreading ideas. usually in the form of short. powerful talks (18 minutes or less) [13]. It is an
acceptable medium that can be utilized in speaking classes because, in accordance with Vasilevich [14]. as
stated in Farid [15]. the speaker communicates their personal stories, ideas, and experiences with the
audience, making TED Talk authentic. They are perfect examples from which students have a lot to learn.

22



Text 4
Fredy, R. Purwanty, D. K. Sari, L. A. Prihandoko. THE INTERPLAY OF FACTORS
AFFECTING ONLINE LEARNING EXPERIENCE IN HIGHER EDUCATION. International
Journal of Evaluation and Research in Education (IJERE) Vol. 13, No. 5, October 2024, pp.
3090~3099. DOI: 10.11591/ijere.v13i5.28935

The advancements of technology change people on how to communicate and interact. and
educational sector is not an exception. Education today has experienced a transition from face-to-face
classroom learning to online learning. Online learning philosophy “anytime. anywhere. and for everyone™
which allows students to further their study at distance [1]. Also. Zou er al. [2] found that online learning
should be an alternative to substitute face-to-face classroom learning which is unable to conduct. However,
many students struggle in this transition [3] due to many factors. Educators need to pay attention to how
students adapt to this sudden change in learning methods. Many researchers have proven the effectiveness of
online learning [4]. However, some argue that online learning is still a challenge for students and teachers
[5]. The effectiveness of online learning could be different depending on its location. culture, facilities. and
students’ readiness. Regarding location, online learning is surely more effective to be implemented in big

cities with enormous technological supports than in remote area with limited supports. In remote area,
in which this study took place, the available facilities may affect students’ attitudes towards online learning.
Many researchers have continuously conducted studies on this issue for years.

Symeonides and Childs [6] found that students often consider online learning unreal and unnatural.
The students struggle in expressing themselves, establishing relationships, and often comparing themselves to
others. However, some factors were found to have affected online learning success. Jan [7] discovered that
students with high self-efficacy and prior online learning experiences tend to have more satisfaction in online
learning. Continuously. students with prior online learning experiences were more likely to choose online
learning [8]. Besides, prior learning experiences also positively affect students’ learning attitudes and
motivation to learn [9]. However, regarding self-efficacy and prior learning experiences, Kreth er al. [10]
surprisingly found that students with prior learning experiences have lower learning self-efficacy and more
negative view of online learning. Still. other studies result differently. Lim er al. [11] discovered that high
self-efficacy supports students” online learning processes. They proved that online learning self-efficacy
results in positive learning outcomes. Conclusively, it is still arguable how these factors affect online learning
implementation. Considering prior studies as such, it seems that researchers pay less attention to the
mnterrelated factors affecting online learning experience, specifically viewed from a quantitative study’s
perspective using an exploratory factor analysis (EFA). Thus, it raises our curiosity about how those factors
actually interplay in achieving successful online learning. Finally, this study is intended to investigate the
interplay of constructs namely anxiety, motivation for learning, self-directed learning, online learning
attitude, computer-internet self-efficacy. and online learning experience by employing an EFA.

Self-efficacy is known as the students’ beliefs in their own abilities to succeed. Computer internet
self-efficacy is identified as students’ beliefs in their own abilities to use computers and internet to help them
succeed in their studies. It plays a critical role in online learning since their learning is highly supported by
technology. in this case. computers. and internet. High computer self-efficacy contributes positively to
students’ learning outcomes [11]. It gives them more satisfying leaming outcomes since they believe that
they can make use of computers and internet effectively. Furthermore, students’ high technological
self-efficacy improves their motivation in learning [12]. It seems that students” beliefs in using technology
trigger their motivation to continue learning online, leading them to successful outcomes of leaming. Online
learning experience is highly influenced by many factors. It may come from the students, learning
environment, or facilities. Researchers found that online learning experience is affected by anxiety [6]. [13].
teacher presence [11]. computer self-efficacy [7]. prior learning experience [8]. [9]. motivation for learning
[14]. self-directed learning [15]. and many other factors. Their findings are somehow mixed. and such a
condition needs further studies to confirm and strengthen prior findings on achieving a successful online
learning.
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Text 5
J. M. M. Dominguez, J. M. Juanias, C. Molina. LANGUAGE LEARNING STRATEGIES OF
COLOMBIAN LEARNERS OF ENGLISH AS A FOREIGN LANGUAGE. International
Journal of Evaluation and Research in Education (IJERE) Vol. 13, No. 4, August 2024, pp.
2739~2748. DOI: 10.11591/ijere.v13i4.28739

Language learning strategies (LLS) research has gamered significant attention in the field of
language education in recent decades [1]-[3]. Researchers, linguists, and educators have shown great interest
in both learners’ strategies and strategies-based instruction as an appealing approach to boost language
proficiency [3]-[5]. Delving into how learners employ a diverse array of strategies to enhance their language
acquisition has played a pivotal role in refining teaching methodologies and advancing the cause of effective
learning. Central to this endeavor has been the implementation of well-structured strategies-based training
programs. As underscored by Griffiths [3]. there is a growing emphasis on providing scaffolding and
progressively transferring the responsibility for leaming strategies to students throughourt their process of
language learning.

The early definition of LLS put forth by Rubin [6. p. 43]. which described them as “the techniques
or devices which a learner may use to acquire knowledge” might have led to a lack of consensus, criticism,
and even calls for the adoption of the term self-regulation to approach the strategic behaviors involved in

language learning [7]. However, through joint efforts toward the development of LLS. research has
reconciled the concept of LLS with self-regulation. arguing that neither self-regulation nor learning strategies
need to be sacrificed amid the ongoing debates [8]. According to Griffiths and Cansiz [9. p.476]. “LLS are
actions chosen (either deliberately or automatically) for the purpose of learning or regulating the learning of
language.” They further claimed that an effective use of strategies may depend on a complex combination of
the number, frequency. and coordination of the strategies. The authors highlighted key attributes of LLS,
underlining their active, intentional, automatic, selective, and goal-oriented nature. The first endeavors to
identify, categorize, and evaluate strategic behaviors toward language learning. as well as teachers” roles in
promoting strategies, can nowadays be considered a mature construct born in the field of applied linguistics
[10]. Particularly noteworthy is Oxford’s comprehensive taxonomy [1]. which classifies LLS info six
categories: memory., cognitive, compensation, metacognitive, affective, and social strategies. This
organization. which has become one of the most prominent and influential frameworks in the field of LLS.
was adopted in this study. A more detailed description of the six categories and subsets of strategies used by
the participants in this investigation is provided in the results section.

Numerous studies have explored the possible impact of gender and grade level on the use of LLS
[11]-13]. Likewise. other studies investigated more deeply the interplay between LLS and English
proficiency. identifying that individuals with higher levels of English proficiency tend to employ LLS more
frequently [14]{16]. In Colombia. research into the exploration and promotion of strategies for learning
English has led to noteworthy progress, particularly with the aid of action research designs [17]-[20]. At
school level., in a study that investigated the impact of feedback based on strategies on eight sixth graders’
performance in oral tasks, Sisquiarco et al. [21] found that teachers’ instructions of specific metacognitive
and cognitive strategies, followed by feedback advising the use of LLS, boosted learners’ autonomy,
confidence, and competence in oral presentations. Becerra et al. [22] analyzed the impact of metacognitive
strategies on 41 learners” vocabulary learning. The results proved that the participants developed
metacognitive awareness regarding their vocabulary acquisition. leading to improved lexical competence.
Research in Colombia has also adopted other foci to a lesser extent to explore the field of LLS. Martin and
Cabrera [23]. for instance, employed grounded theory to explore how metacognitive and vocabulary learning
strategies influenced the performance and autonomy levels of 30 high schoolers engaged in a task for
learning vocabulary. The results indicated noteworthy improvements in the adoption of learning strategies,
the integration of metacognitive behaviors, and the enhancement of students’ overall autonomy. In a case
study conducted by Villalba Ramos [24]. the focus was on exploring the process of English language
learning of a visually impaired student (VIS). The study reported the use, effectiveness. and improved
performance of the VIS when employing a combination of LLS. Gdémez et al. [25] set out to examine the
relationship between LLS and language learning beliefs of 303 students with the aid of a quantitative
approach. The results indicated a high use of social strategies and gender disparities in the use of memory
strategies.
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M. M. J. Olvido, J. M. P .Sanchez, I. M. V. Alejandro. IMPACT OF DISTANCE LEARNING
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International Journal of Evaluation and Research in Education (JERE) Vol. 13, No. 4, August
2024, pp. 2116~2125. DOI: 10.11591/ijere.v13i4.25847

1. INTRODUCTION

The full impact of the COVID-19 pandemic on education is yet to be seen, but institutions of learning
have to provide necessary intervention at present [1]. In Asia and the Pacific, the educational divide widened
as colleges and universities adopted flexible learning modalities [2]. These modalities continue to carry risks
that could, later on, lead to poor academic achievement.

The COVID-19 pandemic has affected higher education institutions in the Philippines. Schools were
closed. and classes were suspended at the onset of quarantine. Higher education institutions switched to remote
and flexible learning modes as teachers and students are restricted to staying home [3], [4]. Since these drastic
changes occurred within a few months, the way teachers teach and students learn has changed.

Academic performance is an essential determinant of students’ performance and teachers’ teaching
competency during the pandemic. There are existing studies on academic performance but with varying results.
Studies in Egypt [5]. Afghanistan [6]. and Indonesia [7] have been affected by the lockdown. and students had
difficulty fulfilling competencies with remote learning only. However, other studies from United Arab
Emirates [8] and Malaysia [9] noted positive academic achievements and learning experiences. Some

researchers. such as from Egypt [10]. compared the students’ performance before and after the pandemic and
found no significant difference. Due to this inconsistency, there is a need to continue investigating the impact
of COVID-19 on the academic performance of students in higher education in the Philippines.

The present study aimed to determine the impact of distance learning as implemented during COVID-
19 on the student’s academic performance and experiences. It looked into the association of demographic
profiles and distance learning capacities to such performance. The results of this study can provide baseline
data for teaching interventions in the college and evidence-based policy-making in the university. This
investigation considered the experiences of students and teachers at the very start of the school year when the
pandemic hit and the student’s performance during the said period. which captures insights on adaptation and
resilience at a sensitive point in the timeframe of response for educational institutions.

3.3. Teachers and students’ distance learning experiences

To better understand the impact of distance learning. the researchers conducted three focus group
discussions fo include students under the online modality. students under the printed modules modality, and
the faculty members who had students in both categories. The researchers identified significant statements
from the discussions and assigned codes. The analysis generated 353 significant statements across three
discussions with a total number of 106 codes.

3.3.1. The challenges of adoption

The first theme captures the collective experience of faculty members and students in navigating the
change in learning modality. Under it are three major subthemes that capture the three areas of adoption, from
academic struggles to logistical concerns and managing these changes. One teacher said:

“What happened is that when the pandemic started, everyone is adjusting.” (Teacher Gary)

These adjustments included challenges because this was the first time the modalities were
implemented. and there were observed process delays where people continued to exert efforts to cope.
Academic adjustments covered the planning of teaching-learning activities where the pacing of tasks became
a problem. At the start of the implementation, logistical concerns were also a call of many. This concern
covered the answering of process queries to the provision of modules.

“In our first experience, we were very loaded, like every week there were around 10-15 tasks overall,
and the submission timeline was only 2 to 3 days, and then we needed to submit already on the
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deadline, but it had changed, and the teachers realized to give us a leeway or like more time for us
to submit our projects most especially that other documents needed to be scanned and researched
and not everyone has an internet connection, some only uses mobile data such as my classmates ...As
Jor me, the biggest problem that I observed during that time was the sending and delivery of modiiles
from the school, which arrived very late.” (Diana)

These experiences correspond to the findings of modular modalities and capacity for distance learning
since logistical concerns correspond to the residences of students and faculty and the availability of gadgets
and connections to improve communication. This theme reveals that the adoption challenge is centered on
managing change as the entire institution tries to deal with academic challenges and the level of logistical
support to implement it successfully [13]. [20].

3.3.2. The reality of a digital divide
One of the, if not the biggest. considerations in implementing distance learning is technology.

Although a majority of the students reported the availability of mobile phones and access to an internet
connection, only a minority have computers and a good number prefer the modular modality. The theme of the
reality of a digital divide supports this data not only because of the logistical void referring to the lack of
gadgets and access to a strong and stable internet connection but the clear skill gap and the necessity of
technology for communication, even if the modality is modular. Listening to the focus ground discussions
reveals that students find that even the number of gadgets for use in the class can affect their level of

participation.

“From what I have recalled during enrollment, it was very distressing, especially for those who are
not media literate, for sure, they were shocked. Many students got confused about what to do. After
that, when the classes began, it was an adjusting perviod for everyone.” (Althea)

“Another thing was the effectiveness of the online classes depends on the number of gadgets you
have. Since that school year, I only have one device, my mobile phone, and it cannot access multiple
applications simultaneously, like the productivity tools: Microsoft Word and the like. I really cannot
see evervthing. Therefore, I have concluded that, since I already have a laptop, a student is more
productive if they have multiple devices.” (Jerome)

Understanding the existing technological divide aids teachers in making adjustments to the delivery
of their lessons and the institution in providing interventions when possible [13], [20]. [36]. [37]. However,
listening to the experiences of teachers and students also showed that although support from the environment
is vital. the personal dimension of the experience cannot be taken for granted. In the reality of the digital divide.
the student navigates their adoption leading to the next theme.
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International Journal of Evaluation and Research in Education (IJERE) Vol. 13, No. 4, August
2024, pp. 2758~2771. DOI: 10.11591/ijere.v13i4.26890

1. INTRODUCTION

Writing is increasingly becoming the most critical talent for success in many professions and
academic fields. Even though writing is essential and helpful for pupils. it is said to be the most challenging
and complicated skill to acquire due to many required linguistic factors [1]. Writing proficiency is necessary
for teenagers since they are encouraged to write to enhance learning actively. Additionally. writing ability
enables pupils to improve their self-expression. communication and academic success. Moreover. it enhances
students” academic performance and learning outcomes [1].

Students are prompted to express themselves in writing by pouring out their ideas and concepfts
while ensuring that the text is engaging and understandable to the audience. Santangelo et al. [2] elucidated
that lack of awareness. ineffective teaching strategies. poor planning content development, revisions and
transcription, perseverance and an unrealistic sense of self-esteem cause students’ difficulties with writing.
Some past research [3]. [4] emphasized the importance of the constructive role of written corrective feedback
(WCF) for students’ writing development. WCF makes it easier for them to learn how to employ specific

language forms and structures and to demonstrate that they can do so. Showing students how well they are
doing and where they need to improve encourages their academic involvement and interaction.

Differences between students’ and teachers’ perceptions of WCF’s effectiveness have been found in
previous studies in this area [5]. [6]. Students want precise and detailed feedback. such as direct WCF.
however teachers prefer indirect WCF to get students to think about the errors they have made [6]. These
differences can cause students to feel dissatisfied and suffer from impaired learning [7]. Although previous
studies examined both students’ and teachers’ perceptions of the WCF. Miles found that most of the research
focused on students’ perceptions. leaving very few studies comparing students’ and teachers’ perceptions [8].

Past studies show students” perceptions of receiving feedback are related to their writing motivation,
self-control and success [9]. [10]. Although it seems that indirect WCF is the most frequently used type of
feedback in the classroom [11]. lower proficiency students do not seem to prefer it. Additionally. regardless
of proficiency level. there is evidence that students prefer WCF for grammatical errors over lexical or
mechanical errors [12]. According to some research findings [13]-[15]. students preferred the direct WCF,
whereas in other research investigations, Trabelsi [3] and Iswandari [16] found that students preferred
indirect WCF, in which errors were signaled by providing hints rather than being corrected. According to
Rumimel and Bitchener [17], these findings indicate that students may not gain from WCF if their choice for
it differs from teachers’ practices and the preference is related to error categories and skill level.

Writing in proper English is one of the challenges English language students in Pakistan and
Pakistanis living abroad confront. They do not have the opportunity to practice English because of a bilingual
environment [ 18]. Most students speak their native language at home. Urdu, at school, and English in English
classes. Even in English-teaching classrooms, most students in Pakistani institutions speak Urdu [19].
Through their knowledge of other languages. they attempt to learn English. The rules and regulations of the

first and second languages confuse the students [20]. . S
Moreover, English writing instruction has never been offered to students in Pakistani institutions,

where exposure to the language is often limited to 4 hours per week. They are worried about proper grammar
and vocabulary, how to organize the ideas and develop their writing skills. The students typically lack the
knowledge necessary to write an essay relevant to the context and enhance their creative writing abilifies.
Unfortunately, the institutions” English curriculum mandates that English instructors rely on grammatical
rules, linguistic correctness and the final product of student study rather than natural language abilities. Due
to low skill levels, time constraints and lack of motivation, writing is a weakness. According to Pakistani
teachers, teaching English writing in Pakistan and Pakistani schools in foreign counfries is problematic
because it requires strong language proficiency and specialized writing training of the teachers [21].
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Only four studies have examined how WCF was perceived in the Pakistani context [21]-[24]. The
perception of WCF and teachers” practices were the main topics of three of these studies [22]-[24]. The
fourth one [21] compared how students in urban settings and those in rural areas perceived the WCF. No
study examines teachers’ and students’ views of WCF in the Pakistani context. In the same way. no study has
addressed the teachers’ and students’ perceptions of WCF in a Pakistani overseas context. Miles calls such a
situation an empirical gap [8].

Considering the abovementioned situation, the researcher was determined to understand how non-
native Pakistani students of English view the WCF. Thus, the study was conducted to examine the students’
and teachers’ perceptions of WCF and their preferences for the WCF approaches used in writing classrooms.
The students” perceptions, partly impacted by their perceptions of the WCF techniques, showed that it had
successfully been implemented in writing classes. The results should enhance teachers’ understanding of
persuading students to view WCF favorably and be open to using it to improve their writing skill. With all
this in mind, this paper presented the study conducted to examine the students” and the teachers’ perspectives
of WCF and the techniques they valued the most. Thus. the following research questions were constructed:
1) How did the Pakistani English as a foreign language (EFL) students and teachers view written corrective
feedback in Saudi Arabia?; and ii) Do EFL learners have the same perspectives of WCF as writing teachers?

6. DISCUSSION

According to the research findings about the usefulness of WCF. the students were receptive and in
need of WCF. The students acknowledged that the WCF they received was helpful for them. They were
satisfied with it as it helped them to write better by providing information about their weaknesses. These
findings align with previous studies [3]. [43]-[45]. These scholars discovered that the WCF implementation
encouraged the students to improve their writing skills because it highlighted their mistakes. It aided them in
making the academic progress they had expected. These findings also aligned with Hassan et al. [21]. who
conducted their research in the Pakistani context and found that the WCF benefitted the students. The
teachers also agreed with the students, which was in line with Kencana’'s findings [46]: the study stated that
the students and the teachers felt that the direct WCF helped increase writing accuracy.

In line with Trabelsi [3]. this study also discovered that students felt satisfied with the feedback
when the teacher presented its usage and discussed the kinds of feedback strategies and their usefulness. This
study found that direct WCF helped pupils develop their writing abilities. As the feedback included
corrections on what they did incorrectly in writing and how they improved it, it taught the respondents what
to avoid in producing a better essay. They agreed that the feedback they received inspired them to write
better and perform better in the future. Teachers’ perceptions also align with Kencana’s findings [46]. which
stated that teachers and students are satisfied by the effects of direct WCF. However, these findings
contrasted with those of Zhang [12]. who found that some respondents had unfavorable perceptions of the
WCF. They said that they disliked the feedback. which contained several corrections in their essays and
remarks regarding the quality of their work. The students became less motivated to study because of their
negative perception of its implementation.

The findings of this study regarding the source of WCF were consistent with Al-Ghazali’s [47]
findings that there could be no guarantee that peer feedback would be correct. Moreover, these findings
aligned well with Elfiyanto and Fukazawa’s conclusions [48] that the teachers” WCF had a more significant

influence than peer and self-WCTF among Japanese high school seniors. However. the findings of this
research contradicted their findings that peer CF, which a peer provides. was more effective for Indonesian

high school students to improve their writing skills than teachers® WCF.

The findings of this study regarding different types of WCF were consistent with those of earlier
studies [13]. [15] which found that students prefer receiving direct WCF. Moreover, these findings contrasted
with other studies’ results [3], [16]. which found that students preferred receiving indirect WCF. Regarding
the quantity of WCF. according to past research, students preferred direct WCF. that is, when teachers
corrected all student error{13]. [15]. This was in line with the results of our study. The results lend credence
to Simard et al. [49] observations about the importance of students recognizing errors and WCF in the correct
sense.

Study findings regarding the quantity of WCF were consistent with Lee’s findings [50]. Lee claimed
that because metalinguistic explanations took time to develop. teachers did not frequently employ them in
their lessons. According to other studies, students preferred the direct WCF in which teachers effectively
corrected all of the students’ errors [13], [15]. which is in line with the conclusions of our study.

Concerning the comprehension of WCF, the findings of this study supported the previous findings
[49]. who found that students must comprehend errors and WCF in their proper context. These findings also
support Lim and Renandya [51] who claim that the learners understand and benefit from the WCF according
to their language proficiency. The learners with high language proficiency benefit from WCF more than
those with intermediate or low proficiency. These results, however, contradicted the perception that many
students could not interpret their teachers” WCF [14].
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Text 8

M. D. Rivera, G. M. Flores. FLIPPED CLASSROOM APPROACH FOR ENHANCING
LINGUISTIC COMPETENCE. International Journal of Evaluation and Research in Education
(NERE) Vol. 13, No. 5, October 2024, pp. 3369~3378. DOI: 10.11591/ijere.v13i5.27365
1. INTRODUCTION

The English language proficiency of Filipino students is observed to decline based on the results of
the 2022 English Proficiency Index [1]. This decline in Filipino students’ English level is very significant and
needs to be addressed hence, Filipinos are among those Asians who have been tagged as the best English
language speakers [2]. This drastic result is also palpable in the group of Filipino learners who are under the
instruction of the researchers. For various semesters, their writing outputs such as essays, compositions, and
even lesson plans were evaluated. and found that they showed issues in the syntactic grammar of the English
language. It is necessary to address this problem since this group of students is taking Bachelor of Secondary
Education with a major in English. These learners are millennials who show competency and interest in
technology-based instruction. According to Rivera and Bacus [3]. technology-based instruction can provide
more opportunities for the learners’ improvement. With this, the researchers utilized a flipped classroom. a
technology-integrated approach. to address the problem of Filipino language learners’ linguistic competence
in the English language.

Flipping the classroom is a pedagogical model in teaching that inverts traditional teaching where
those things that are done by the students in the classroom are done already outside [4]. Flipped learning
network [5] described it as “school work at home and homework at school”. Bergmann and Sams [6] said
that flipped classtoom addressed their problems with students’ poor performance. Poor performance is
evident in the linguistic competence of the Filipinos as affirmed by Orbeta and Jose [7] who mentioned that
there was a big drop rate of Filipinos who can communicate in English accurately. This finding of Orbeta and
Jose [7] was also supported by the decreasing rank of the country in the 2022 English Proficiency Index.
Thus, the linguistic competence of Filipinos must be given attention and must be enhanced to maintain the
tag of Filipinos as being capable of communicating in English with accuracy and fluency.

Zainuddin and Halili [8] asserted that a flipped classroom enhances students’ achievement, and
communication since it provides learners an opportunity to focus on doing tasks that require higher-order
thinking. Likewise, the flipped classroom puts the use of communication at its core which gives a chance for
language learners to enhance their accuracy in the use of language. This premise is supported by Muldrow [9]
who flipped her language class and claimed that the learners acquired the lowest and highest levels of the
cognitive domain which increased their proficiency to communicate accurately. Uzunboylu and Karagozli
[10] stated that all levels of Bloom’s can be accomplished using a flipped classroom model.

The flipped classroom approach has been studied in various disciplines, English language teaching
(ELT) included, and an increasing body of research has elaborated that it has affected positively the learning
performances of the students [11]-[13]. For instance. Schmidt and Ralph [14] found out that flipped
classroom augmented the learners’ engagement and achievement. The same result in the study of Cakiroglu
and Oztink [11] who figured out that after the utilization of the flipped classroom approach the learners
performed better in speaking. reading, writing, and grammar. According to Chou er al. [15]. the flipped
classroom approach works better than traditional teaching in terms of students’ attitudes and motivation.
There is an enhancement in students’ achievement if they show a better learning attitude and motivation
towards a certain discipline [16]. On the other hand, Asad er al. [17] found out that a flipped classroom is a
practical learning approach that increases learners’ engagement, performance, and learning in the class.

As far as the different related works of literature are concerned, there was no discussion on the
classification of students based on their grade point average (GPA) where flipped classroom is more
effective. Perhaps, this research sought to determine if the flipped classroom is effective for excellent or very
good students only, or if it is also effective for fair and/or average or good groups of students. With this. it is
found to be the gap of knowledge that has not been discussed in the related pieces of literature and studies
perused which is given utmost consideration in this study. Thus, this study aims to answer the following
research questions: 1) what is the linguistic competence of the pre-service teachers before and after the
employment of the flipped classroom approach?; ii) is there a significant difference between the pre-post
flipped classroom linguistic competence of the pre-service teachers?: iii) is there a significant difference
between the pre-post flipped classroom linguistic competence of the good group? How about the very good
group?: and iv) what implications can be drawn from the findings?
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Text9

T. Sharova, Yu. Safonov, S. Sharov, A. Zemlianska. RESULTS OF THE INTERNATIONAL
LANGUAGE AND LITERATURE COMPETITION FOR GIFTED YOUTH OF UKRAINE.
International Journal of Evaluation and Research in Education (IJERE) Vol. 13, No. 4, August
2024, pp. 2772~2780. DOI: 10.11591/ijere.v13i4.27560

2. THE COMPREHENSIVE THEORETICAL BASIS
2.1. Involvement of gifted youth in intellectual and creative competitions

Gifted youth often attract researchers” attention due to their uniqueness or specificity. Depending on
the context, this category includes a group of people who have high academic achievements in certain
sciences. significant intellectual abilities and personal qualities. or those who can find unique approaches to
solving problems [18]. Researchers pay attention to the top leadership qualities [19], the high motivation for
acquiring new knowledge, the ability to be creative while solving different tasks. At the same time, gifted
youth face certain risks and problems due to the nature of their uniqueness [20].

Since talent 1s a multidimensional feature of personality [2]. it is recommended to identify talented
children at the level of primary school. As a rule. the class teacher and consultant. based on observations of
the child and communication with his parents, is able to see the features of uniqueness and roughly determine
the type of giftedness: creative, intellectual. social. academic, and artistic. Teachers and counsellors are able
to direct the creative and scientific activities of gifted students, as well as to prevent crisis situations in the
classroom during learning and communication. This goal can be realized through the use of appropriate
diagnostic tools [3]. On the other hand. in order to solve these tasks. teachers must have appropriate training
and personal qualities: professional authority. enthusiasm, and benevolence. They ought to have developed
problem-solving skills in order to develop them in gifted children [5]. Also. they ought to apply different
forms and methods of teaching and fo explain the educational material clearly. The important issue is the
formation of critical thinking and value orientations as for the gender roles [6].

An effective way of intellectual and creative development of gifted youth is participation in
competitions, which are considered one of the types of informal education [8]. They allow students to realize
their talents. to increase self-confidence. to develop creativity [12] and critical thinking skills. A
characteristic feature of competitions is the positive contest between participants, solving a number of rasks
[1]. which involve a much higher level of complexity compared to the school course [10]. the use of a wide
range of methods of scientific knowledge. In the process of preparation for intellectual or creative
competitions, pupils/students accumulate their own experience, develop skills and abilities in a certain field,
learn to solve practical tasks. To do this. they use various means and methods: they study scientific and
professional literature; they do the tasks offered at competitions in previous years [21]; they have
consultations with teachers and participants of previous competitions: they have additional classes with
tutors. A wide range of electronic resources and technologies can also be used. including science. technology,
engineering, and mathematics (STEM)-education [22], immersive technologies [23]. online flipped
classrooms [24]. massive open online courses [25], virtual laboratories [26]. and educational platforms.

Today. we can observe that competitions and Olympiads are held in various fields of science and
technology. Depending on the competition, participants improve their professional skills and personal
competencies: communication and language skills [17]. ability to work in a team. self-confidence [15]:
written communication skills, mathematical and graphical skills; critical and creative thinking, and initiative
[16]. In addition. during the competition, participants communicate with experienced professionals in a
certain field of knowledge. they get into a positive environment and communicate with other participants
who have similar abilities. they visit fascinating tourist sites. and other educational institutions.

2.2. Conducting intellectual and creative competitions in Ukraine

In Ukraine, national and international competitions for gifted youth are supported by the National
Centre “Minor Academy of Sciences of Ukraine”, the State Scientific Institution “Institute of Education
Content Modernization”, the Ministry of Education and Science of Ukraine, institutions of postgraduate
pedagogical education, higher education institutions, and non-governmental public organizations. Students of
the Minor Academy of Sciences. as well as all willing pupils and students, can participate in intellectual
compefitions organized by the Institute of Education Content Modernization. Pupils of forms 5-11. students
of vocational and technical educational institutions, students of higher education institutions participate in
competitions (Olympiads, contests, and tournaments).
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At the all-Ukrainian level, everyone can participate in the following intellectual competitions, such
as: physics competition “Levenia™: “smart” devices modeling competition “Steam House™: “Robotrafik”
competition: open Ukrainian language marathon: Ukrainian studies game “Soniashnyk™; and creative essay
competition “One Day”. They are joined mainly by students of secondary schools, lyceums, and
gymnasiums. In addition, everyone can participate in competitions organized by non-governmental
institutions. An example can be the All-Ukrainian student literary and artistic competition “Paths of
Kameniar”, founded by the Ivan Franko International Foundation, and the essay contest “My Shevchenko™,
founded by the public organization “Innovative Horizons of Ukraine”. The international competitions held in
Ukraine include: the Taras Shevchenko language and literature competition for pupils and student youth:
competition of young historians “Leleka™ Ukrainian language competition named after Petro Yatsyk:
“Kangaroo™ mathematical contest; game on the world literature “"Sunflower™; competition in informatics and
computer skills “Bober”; interactive nature competition “Kolosok™: and natural history game “Helianthus™.
The conditions of participation. the age of participants. the rules of evaluation are specified in the rules which
are developed for a specific competition and published on the website of the official organizing institution.

4.3. Discussion

In most countries, gifted youth are considered the nation’s elite. Therefore, time and resources are
spent on it, and it is involved in various activities. It might be due to the potential opportunities of talented
children and their focus on the good of society [18]. Support and development of gifted youth should be
provided by parents. educational institutions and relevant ministries [1]. It is important that headteachers
should understand giftedness since school is the place where the diagnosis and development of gifted youth
takes place [27]. In this way. continuity will be ensured in the preparation of talented young people for
adulthood, the time when they can best apply their talent for public benefit. On the other hand. the level of
support and development of gifted youth is not always sufficient. It is explained by the features of national
consciousness [7], crisis sifuations occurring in the country [28], low level of income [29], [30], and other
reasons.

Let us note that gifted youth sometimes fail to participate in various competitions due to objective and
subjective reasons. For example, it can be demonstrated by the low rate of participation in the language and
literature competition in 2020 (339 people, 10% of the total number of participants for 5 years) due to the
COVID-19 pandemic. At that time, many intramural events were canceled due to the imposed restrictions. Over
time, the competition organizers. including those in Ukraine, found a way out of the problematic situation
through the use of the distance mode. This is a natural step, since the fourth industrial revolution significantly
affects technological innovations, development of digital capabilities and technologies. global communication
and the need for talented people [31]. In research works, there are reports of online physics competitions [9],
playing the piano [13]. In the case of conducting online events, development of pupils and students’ social
competence for effective communication and interaction at a distance becomes important [32]. In addition. a
significant responsibility for the organization of learning and communication in a distance format is laid on
teachers and parents who ought to master digital technologies and support gifted children [33].

An important condition for participation in various competitions is a stable motivation for self-
development [9] and win. In this context, previous work [18] indicates a correlation between the increase of
moral interest and the development of intelligence. Children should be encouraged to participate in
competitions, they should be told about benefits, and they should be prepared for competitions throughout the
year. To do this, you can use the tasks of increased complexity in the preparation process [21]. interviews
with participants of previous years’ competitions [15]. and orientation to meeting new friends. The work [13]
indicate the possibility of employment based on the results of the competition, which is also considered a
significant factor in increasing motivation to participate in the competition.

In any case, it is necessary to note the achievements of students who won competitions or took high
positions there [1]. In the case of the international language and literature competition. 39 winners of the final
stage are awarded a scholarship of the President of Ukraine. It should be noted that not only gifted youth
receive incentives for participating in competitions. The victory of pupils/students in international and
national competitions is taken into account as quantitative indicators when calculating the overall rating of
schools/universities. The teacher counts the victory of the student who he was preparing for the competition
as one of the licensing conditions for carrying out educational activities at a higher education institution.

31



Text 10
M. Dey, R. Amelia, A. Setiawan. THE IMPACT OF AGE ON SECOND LANGUAGE
ACQUISITION: A CRITICAL REVIEW. International Journal of Evaluation and Research in
Education (IJERE) Vol. 13, No. 5, October 2024, pp. 3560~3570. DOIL:

10.11591/ijere.v13i5.27958
2. BACKGROUND INFORMATION ABOUT SECOND LANGUAGE ACQUISITION

In the 1950s and 1960s, the area of SLA gained steam as a result of pioneering investigations that
tried to identify whether or not the brain had distinct developmental windows that are more sensitive to
linguistic input. SLA is an acronym for "second language acquisition". These experiments were conducted
with the primary purpose of determining whether or not there are times in a person's life when their brain is
more capable of picking up language. Many SLA specialists are in agreement that language learners can
benefit during this vital period. including in their command of the phonological structure of the target
language. despite some debate among academics about the impact of the critical period. This is despite the
fact that the critical period has been identified. Despite this. there is continued debate among academics on
the precise span of time that constitutes the critical period [17].

Building on the groundwork laid by Birdson in neurolinguistics [18]. advancements in
understanding traumatic aphasia. lateralization of speech function. and hemispherectomy were made by
researchers who drew support from findings [17]. Fitriyah ef a/. [19] noted that children experiencing aphasia
stand a higher chance of recovery and language normalization compared to adults with similar aphasia. as
children's developing brains play a crucial role. Unlike children. adults who acquire aphasia may often
struggle to fully regain basic verbal communication skills three to five months after onset. According to
previous research [7]-[9]. the critical period hypothesis (CPH) states that language acquisition is best done
during the early years of childhood. and that beyond the first twelve years of life. everyone encounters certain
restrictions in their ability to learn a new language. In other words. the optimal time to acquire a language is
during the early years of childhood.

The critical period hypothesis asserts that there is a biologically determined period during which
language acquisition can take place, and after which, the acquisition of a second language becomes
increasingly difficult [7]. [19]. According to this hypothesis, the critical period for language acquisition is
thought to end around puberty. This means that individuals who start learning a second language after this
age are likely to face more challenges in acquiring the language than those who start earlier. On the other
hand. the sensitive period hypothesis proposes that there is a more flexible period during which language
acquisition can occur. Language acquisition can take place throughout an individual's lifespan. but the ease
and speed of acquisition depend on the age at which the individual starts learning the language [8]. [19]. In
contrast, the sensitive period hypothesis has gained support from a significant number of studies [7]-[9].
These studies suggest that while language acquisition can take place throughout an individual's lifespan. the
ease and speed of acquisition depend on the age at which the individual starts learning the language. Studies
have found that individuals who start learning a second language before the age of six have better language
proficiency and more native-like pronunciation than those who start later.

2.2. Age affecting second language learning

According to the CPH. developed by neurosurgeon. Lenneberg. there is a restricted time window
during which humans have an innate capacity to learn a second language. While it is commonly believed
that children learn languages more easily than adults. this hypothesis suggests that biological constraints
limit the ability to acquire a second language to early childhood. Although infants have a natural drive to
learn new languages. this drive is constrained by brain development. and they can only acquire their first
language. Later in life. the chronological delay in SLA can present a challenge. and advancing age can
affect an individual's competence in learning a second language. While the CPH has been debated among
researchers, there is evidence to suggest that there is a "sensitive period" during childhood when the brain
is most receptive to language learning [7]. This suggests that while it may still be possible for adults to
learn a second language, it may require more effort and time than it would for a child.

Furthermore, the environment in which an individual learns a second language can also impact their
ability to acquire it. For example. individuals who are immersed in a second language-speaking environment
may have an easier time learning and becoming proficient in the language than those who are only exposed to
it in a classroom setting. Despite these challenges, there are numerous benefits to learning a second language.
including improved cognitive function and communication skills, as well as increased job opportunities in
today's global economy. Therefore. while it may be easier for children to learn a second language. individuals
of all ages can benefit from the effort and time it takes to acquire a new language.
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Research by Lenneberg suggests that commencing the journey of acquiring a second language at an
early age, preferably between two and twelve or thirteen, is deemed advantageous. Lenneberg highlights that
initiating language learning at age two is optimal for achieving complete proficiency. as the corticothalamic
speech mechanism ceases development at a certain point, posing challenges for adults attempting to learn a
new language. On the other hand. starting later in life proves more challenging, leading to limited
proficiency. as children's developing brains may facilitate an easier grasp of a second language.
"Understanding SL.A" provides a comprehensive overview of the research and principles related to acquiring
a second language. and offers valuable guidance for educators in designing effective language learning
environments and resources [23].

The ability to learn a second language begins to decline during adolescence, potentially associated
with the aging process. A person's ability to learn a second language begins to decline around their teenage
years. This decline may be attributed to the aging process. Bilingualism may confer cognitive benefits, but the
timing of language acquisition may be a critical factor. Studies show that children who leamm a second
language before the age of six tend to perform better on tasks requiring cognitive flexibility and metalinguistic
awareness than those who learn a second language after this age. While there is evidence that younger learners
have an advantage in acquiring a second language. this advantage may be influenced by factors such as
language aptitude, motivation, and exposure to the second language. In some cases, older learners with high
motivation and ample exposure to the language may achieve near-native proficiency [3]. [24].

However, there is a window of time during which language acquisition is most efficient, may not
apply universally to all aspects of language learning. For instance, the ability to acquire a new accent may
decline after the critical period, but the ability to learn new words and grammatical structures may persist
throughout adulthood. According to Zhang [24]. acquiring a new language may not be as easy for adults
compared to children, and this difficulty gap tends to increase with age. Some studies suggest that older
participants perform better than younger ones due to insufficient exposure for both groups, and given more
time, younger students would outperform older ones due to the lasting effects of language acquisition [2]. [3].
However, other studies indicate that younger children have an early advantage in phonological skills over
older adults. Younger learners are better at acquiring phonology and morphosyntax compared to older
learners. This contradicts the broad conclusions which are not considered conclusive due to conflicting
results from other studies. While some studies like those by Hu [3] suggest that older students perform better,
other research [3] indicates that there is no obvious difference in learning rate between age groups.
Furthermore. rate studies have fallen out of favor in recent years due to doubts about their relevance to the
issue of a critical period or maturational constraints in L2 acquisition. and research has instead focused on the
long-term implications of age of onset [7]. When comparing the two languages of bilingual participants, there
were no significant differences in production vocabulary size or vocabulary comprehension scores. The
results provide evidence that bilingual English—Chinese preschool-age children with autism spectrum
disorders (ASD) have the capacity to function successfully as bilinguals.
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2. Texts for translating and summarising
Text1

bammaniseeka JI., bammaniceka 1., Kydepyk O., FOpuyk O., bammaniBcbkuii B.
BUKOPUCTAHHA 3ACOBIB IKT JJI1 PO3BUTKY HABHUYOK AVYJAIIOBAHHS
3JIOBYBAUIB BUIIOI OCBITU. Iadopmariiiai Texnomnorii i 3acobu Hapuanus, 2024, Tom
101, Ne3. DOI: 10.33407/itlt.v101i3.5580

JlocuTes BakmIBe MiICIe 3aiiMae BHKOPICTAHHA 1HGOPMAIITHO-KOMYHIKAIIITHIIX
TeXHOJIOTIIT 1 B PO3BUTKY HABIUOK aYIIFOBAHHA CTYIEHTIR y MPOIleC] IHIMOMOBHOI OCBITI Ta B
iXHIIT KOMYHIKATHBHIIT KoMIeTeHTHOCT1 y 3BO.

CygacHa METO/MIIKA HABUAHHA IHO3EMHOI MOBH pO3IVISIa€  KOMYHIKATHBHY
KOMIIETeHTHICTh K 3aTHICTH IHIIIOMOBHOTO CIIUIKYBAaHHA, IO Iepeabauae (GopMyBaHHA B
cTyaeHTiB 3BO, 0OKpiM TOBOPIHHS, UNTAHHA Ta MIIChMa, HABIUOK ayifoBaHHA. KoMyHIKaTHBHA
KOMITIETEHTHICTh € 3JIaTHICTIO JI0 VCHOI Ta MICHMOBOI KOMVHIKAII 3 TPeICTABHIKAMII 1HIITIX
KYJBTYD, 2 TAKOK YMIHHSIM TIPABILUTRHO TOBOJNTICH YV PI3HIX MOBJICHHEBIX CHTYAILAX. KpiM
TOro, KOMYHIKATIRHA KOMIIETEHTHICTh MICTHTh 1 3HAHHA KYJABTYPH KpaiH, MOBa SKITX
BUBUacTbC. BoHa nependauae BMIHHA 3700yBada BHINOT OCBITH COLIATI3YBATICh Y OYiIb-
AKOMY KYTIBTYPHOMY CepeIOBHIIL. A OCKLUIBKI IIPOIIeC HAaBUaHHA 30PIEHTOBAHIIIT HA IPAKTITIHE
OBOJIOMIHHA IHO3E€MHOI) MOBOK., TO BEIIKE 3HAUCHHSA Mae CIpIIIMAHHA Ta KPITITIHE
PO3YMIHHA 1HO3eMHOI MOBII Ha CIyX. BIITak came ayaiFOBaHHS € OJHIM 13 BaJKIIBIX 3aCO0IB
PO3BHTKY KOMVHIKATHBHIIX HABITUOK 1 oMY MOTpIOHO HPIILTATII 3HAUHY VBary B IpoIieci
HABUAHHA.

3106yBadl OCBITI TMOBITHHI BIKOPIICTOBYBATII IHO3eMHY MOBY fK 3acl0 CILUTKYBaHHA,
TOMY HAI3BHYAIHO BAXUIBO PO3BUBATH BMIHHA CIYACHIIB UPABIUILHO if BIIIOBLIHO 10
CHTYaIIlll BICIIOBTIOBATII BIacHI AyMKN. OCHOBHIIM 3aBJaHHSIM BHBUEHHS IHO3€MHOI MOBII B
3aKJIa/11 BIIIOL OCBITH € TPO(eciiiHA OpIEHTOBAHICTE. Ha 3aHATTAX 37100VBaUl OCBITH UNTAIOTh
TeMATHYHI TEKCTI, 3aCBOKIOTH MpoQeciiiHy JTeKCIKY Ta TEPMIHOJOTIFO, PO3BIBAIOTH
ayIITIIBHI BMIHHS 3a JOIIOMOTOFO ay/I10- Ta MYIETHMEIIITHIIX 3ac001B MpodeciiiHo1 TeMaTHKII,
O3B’ A3VIOTh 3aBIaHHA MPOOTEMHO-TIONTYKOBOTrO Ty [23, ¢. 16].

Ha xymky B. MasHITIeHKO, ayTiF0BAHHA MOsKe GYTH HABYATHLHIM 1 KOMYHIKATIBHIM. 3a
JOTIOMOTOI0 HABYATBHOTO ayAIFOBaHHA 3100yBaul OCBITI ()OPMYIOTE CTall ayANTIBHI 00pasil,
BIBYAKOTH HOBI JKCHMUYHI I TpaMaTH9HI MaTepiami, pPO3BHBAIOTh YMIHHA PO3YMITH if
aHaTI3yBaTI IIOUYTE, a 3T0JIOM 1 OBOJOIIBAIOTE VCHIIM MOBIEHHAM [24. ¢. 90]. AyairoBaHHSA
MOJKe OYTH eKCTeHCHBHE, TOOTO CIIPSIMOBAHE Ha PO3YMIHHSA 3aTalbHOTO 3MICTY IIOUYTOTO, Ta
IHTEHCHBHE, AKE Ma€ Ha MeTI JeTalbHII aHATI3 TI0IyTOTO.

[Ilo10 KOMYHIKATHBHOTO ayIIFOBAHHA, BAPTO 3a3HAUIITIL, IO 11e TAKIII BILT aVIIFOBAHHS,
OCHOBHIIM 3aBJIQHHAM SIKOTO € PO3BHTOK MOBIEHHEBOTO BMIHHS PO3YMITH HA CIYX LT 4ac
OJTHOPA30BOTO MPOCITYXOBYBaHHS MaTepiary. KoMmyHIKaTIBHe ayairoBaHHS B. Ma3HIUeHKO
KTaci(IKye Tak: ayIII0BAHHA 3 TIOBHIIM PO3YMIHHAM OCHOBHOTO 3MICTY IMOUYTOTO: ayIIFOBAHHS
3 BIOIPKOBIIM BIUTYUEHHSM JIAHIX, ay/IIFOBAHHA 3 KPHUTIMYHOIO OINIHKOO; ayIIF0OBaHHA aTI0Ty
a00 TOJIUIOTY. ayIIIOBaHHA SK KOMIIOHEHT YCHOTO MOBICHHEBOTO CIUIKYBaHHA [24. c. 90].
Hapa3i HaykoBII JIffIIITH BICHOBKY, IO PO3MEKOBYBAaTH HAaBUAIbHE Ta KOMYHIKATHBHE
ay/IIFOBAHHSA He BapTo. AJTKe caMe B €THOCTI i MoJATae 3MICT HABYAHHA ay/IIFOBAHHIO.

Huni icaye Oarato mdopmarrii mpodeciiiHol TEMaTHKI, SKY BIIKTaTaul 1HO3EMHIIX MOB
MOYTh BHUKOPICTOBYBATH Ha 3aHATTAX, MO0 MOKPANINTI HABMYKH Aay/IFOBAHHA CBOIX
CTyaeHTIB. Ha pBHIX IHTepHeT-pecypcaXx MOJKHA BISMBHTH NPO]ECiHO OpIEHTOBaHI
aymiodaiimi, Bimeo Ta HABUYATBHI ITPH, SAKIMH MOKHA KOPHCTYBATICS T YAC 3aHATH.
3anyuenns 3aco0iB IKT vy HaB9anpHIIl mporlec MIIBHIINY€E MOTIBALIIO 300VBAadIB OCBITH 10
HABUAHHS, PO3BIBA€ TBOPYI BMIHHA I CTBOPIOE CIOKIIHE I BCIX YVUACHIKIB eMOITIiHe
CepeIoBHUIIIE.
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@opMyBaHHA HABIYOK aymitoBaHHA, Ha ayMky O. JIpau ta 1. MupoHORBOi, moTpedye
CITIIIATRHIX MeTOJMK 1 MIAXOIB, AKI BPAXOBYIOTh CIEMIM(IKY IMNX HABITUOK. ARTOPH
HATOJIOMIYIOTh, IO 3aBIUIKII MIBIIKOMY PO3BITKY TeXHOIOTII 1 qocTymHOCTL [ T-1HeTpy™MeHTIB
HABUAHHA IHIIOMOBHOTO Aay/IIIOBaHHSI MOKe OVTH IOKpalleHO 3a JOIIOMOTIO0 BlIeo- Ta
ay/ioMaTeplaTiB, IHTePAKTHBHIX 3aBaHb Ta TPOTPAMHOTO 3ade3NedeHHS, a 37aTHICTh
e(eKIIBHO PO3YMITH Ta AHAII3YBATH ayAI0MAaIeplall J03BOIE 3100yBauaM BIILOI OCBIIIL
MIBHITITH CBOIO I\OHKV‘peHTOCHpO\IO)RHICTb HA PITHKY mpar [ 10, ¢. 127].

3aranoM HABYAHHA CTYAEHTIB y TpOIlecl IHITOMOBHOI OCBITH i OMaHyBaHHS HIIMII
HaBITUOK ayairoBaHHA 3aco0amil IKT micTaTs y cobi1 aekuibka eTamiB. Ha mogaTkoBoMy eTalll
BIIOYBAETRCA HATAIITYBAHHA if MIATOTOBKA 3100YBAYIB OCBITII IO CIPHITHATTS HIIOMOBHOTO
TekcTy. Bukimazau 3ocepelkye yBary Ha JIGKCHYHIX, (pOHeIHt[HHX 1 TIpaMaTIUHIIX
OCOOMIBOCTAX TEMATITIHOTO TEKCTY, a TaKOK CTBOPIOE HEOOXIUIHY IICHXOIOTTUHY aTtMochepy
1 crpuiiMaHHSA H(pOPMALi IHO3eMHOI0 MOBOIO.

Ha ertami mpociayXoBYBaHHS BIKIAIau Mae HABUNTH 3700yBadiB OCBITH He IIIIIE
3PO3VMITH 3MICT ITOYYTOTO, a I BHOKPEMITI OCHOBHY 1H(popMaliifo. BakIIBo MOSCHITIL, 110
npodeciiiHo OpileHTOBAHIII TeKCT Mae OVTH CIPINTHATING I7100aTkHO, a He JeTantzoBaHo. Ha
3aBepIIATEHOMY €Talll BHKOHYIOTBCS BIIPABIL, CIIPAMOBAHI Ha MIEPEBIPKY PO3YMIHHSA IIOTYyTOTO
It 3acBO€HHA HOBOTO MpodeciiiHO opleHTOBaHOTO Matepialy. JlocAraeThes Ie 3a JOMOMOTOI0
TeMATITUHIIX JICKYCiif, 06ToBopeHb, 1edaTiB 13 BukoprctanusM 3acooiB IKT [9, c. 184].

AyniroBaHHS K MeTa HABUaHHA 30Cepe/UKYEThCA Ha CIIPHITHATTI HOBIX BIpa3iB Ta (pas,
iX pOo3yMIHHI if BUKOpICTaHHI Hajanl. Came 3a JOMOMOTOIO ayIITHBHIX HABITUOK 3700yBad
OCBITII MOJKe PpO3NIIPIOBATH CBIUI CTOBHIIKOBINI 3amlac, clayXawunl TekeT abo k Oepydn
de3nocepeIHI0 YIacTh ¥ KOMVHIKAIL. ToMy pa3oM 13 HaBIUKaMII TOBOPIHHS ayANTIBHI BMIHHA
MAlOTh BaKTIBE 3HAYeHHS IpI BHBUEHHI 1HO3eMHOI MOBIL lcmxomnorn moBemi, mo cIyXoBe
CHpriHHITH mHpopMaIlli € He MACHBHOK BUILHICTIO TIOMITHI, a aKTHBHOIO. AV/IIIOBaHHA
BIMArae BT JTEOJIITHI TAKOT K aKTHBHOCTI, SIK 1 TOBOleHH untanas if miceMo. | came IKT €
BArOMIM ITHCTPYMEHTOM (OPMYBAHHS HABITYOK aYIIIOBAHHS, CIPISIOTE 3[aTHOCTI Kpallle
pPO3yMITH 1HQOPMAIIFO B YCHIT (opMl, a TaKoXK € BaKTMIBOK KOMICTEHTHICTIO B YMOBAax
CYJacHOTO IH(OpPMAIIHOTO CycHUIbCTRBa. Brkopiucrtanasa iHcTpyMmeHTIB KT moke 3HauHO
MOJIETTIIITH 1 MOKpAIINTH IIeff mpomec. 30KpeMa e(eKTHBHIM 3ac000M PO3BHTKY HABHIOK
ayIIOBaHHA € BIKOPIICTAHHS BIPTYATbHIX HABUAIBHIX IUIAT(OpM, 1€ MaTepladl IMOJaHO Y
Gopmi aymio- U BIIEO3ANNCIB, IHTEPAKTIBHIIX BIPTVATBHIX CIEHApIiB. IX MOXKYTh
CTBOPIOBATI CIENIATI30BaHI ILTaTopMIL, Je 3700yBauaM OCBITH Tpeda cIyXaTH i pearyBat
HAa CHTYaIIll, K1 BIMaralTh PO3yYMIHHA Ha cIyX. [le 6yae KOpIcHO 1A pO3BUTKY HPAKTIIHIIX
HABITUOK ayIIFOBAHHA il 3ararToM KOMVHIKAITI B peaTbHIl CHTVaIIIi.

[{iKaBIMII pecypcaMIl [UI pO3BHTKY HABITUOK ay I1F0BAaHHA B MIPOIIEC] IHINIOMOBHOI OCBITI
€ TOJKACTH Ta ayIIOKHIIIL, IO 03BOIAKTE 3400yBauaM BHIIOI OCBITH CIYXaTH
PI3BHOMAHITHIII KOHTEHT, 30KpeMa JIeKIli, AIICKYycli, IHTepB’I0 Tomo. BHKTIazadi MOKYTh
CTBODIOBATH BJTACHI IOJKACTH ado JK KOPICTYBATIICA BXKe HAgBHIMI U1 PO3pOoOKI
aymomarepiamig. [le 1ocnTh eheKTHRHINT IHCTPYMEHT /IS CTYAEHTIB, OCKUTEKI Tefi MaTepian
BOHH MOJKYTb IIPOCITYXOBYBATH I11]1 YA€ BUKOHAHHS IOMAIIHLOIO 3aBAaHHs a00 Y CBII BUILHIII
qac.
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Snenxo 1. 3ACTOCYBAHHS MICROSOFT TEAMS B OHJIAMTH-HABYAHHI
CTYJEHTIB: METOAMYHNUN ACIIEKT. Indopmariitai TexHosorii i 3acoou HaB4anHs, 2024,
Tom 100, Ne2. DOI: 10.33407/itlt.v100i2.5508

[Tepexycim BapTo 3a3HaunTIL 0 Microsoft Teams He € cyTO OCBITHROO IITAT(OPMOFO,
e gactiHa Microsoft 365, Tomy b. Imar Ta A. Cabarne cnymiHO BIT3HAUarOTh, o «Microsoft
Teams mIpoko BIKOPIICTOBYETLCA B PI3HIX cdepax G13Hecy Ta OCBITI, 3a JonoMororw Teams
KOPICTYBaul B OPraHi3allli CIIBIIPAIOIOTE 1 epeKTHBHO CILTKYIOThCH» [18, ¢. 17]. Tox gxmo
Teams 3acTocoByeThesA B GI3Hecl Ta VIPABIIHHI MPOEKTAMII TOIIO, TO B IIIX BHIAIKAX TSI
KOPICTYBAUIB AaKTYaTpHIMI OYIyTh MOJKTIBOCTI TIPOBETCHHS OHMAlfH-Hapaq, CHUTRHOI
CITIBTTPAIT1 HAT TIPOEKTOM, POGOTI B KOMAH/T1 TOIIIO.

Onniero 3 nepeBar Teams € Bukopuctanus ke BOyaoBanix B Hei mporpam Word, Excel,
PowerPomt ta 1m. Microsoft Teams opienTOoBaHa Ha KOMaHIHY poOOTy, TOK Cepel
MOZIIIBOCTEIl 1€l  IUIaTgopMH  — IPOBEISHHS OHIAIH-300pIB  HUIAXOM  OpraHI3allii
BIICOKOH()EPEHIINT, MOBIIOMIECHHA II1 VYACHHIKIB KOMaHI, MyOMIKamii IOKYMEHTIB Ta
Ipe3eHTaliil, 00roBopeHHA Tomo. ToXx Il Ta HII (YHKII € aKTyaabHIMI T OpraHi3allii
OCBITHBOTO IIPOIIECY B OHMIAIH-(popMaTi, mo poonts Microsoft Teams 3pyunoro miatdopmoro
1711 BUKTAJa4IB Ta CTYIACHTIB.

barato HaBUaTBHIIX 3aK7Ia/IIB MAlOTh KOPIOPATHBHY JIIIEH31I0 Ha BUKOPIICTAHHA aKeTy
Microsoft 365, 10 fKoro HalmeXKnTh 1 Teams, TOMy BHKTagadaM 1 CTYAEHTaM HAJa€ThCS
OGITIKOBIIT 3aIIIIC Y CHCTeMI VHIBEPCUTETY — IommTa Microsoft, ska BIKOPIICTOBYETHCS SK JIOT1H
114 BXoAy B Teams 1 Mojke MaTH TaKIil BHTTIA KopHcTyBau@ms.sumdu.edu.ua (mpukian
CyMCEKOTO Jep:KaBHOTO VHIBepcuTeTy). [lo Toro :x Bepeis Teams 1719 HABUATHHIIX 3aKTATIB €
CIIeIIaThHO AaJalTOBAHOK T CHCTEMI OCBITH (HAsBHICTH HABUATHHIX TECTIB, 3aBJaHB,
OIIIHOK TOIIO), IO 0a€ apTYMEHTIB U PO3TTIAY MMi€i I1aT(opMII K O THOTO 3 TPIOPHTETHITX
BapIaHTIB BIOOPY cepe 1 IHIINX TEXHTYHIX 3aC001B OHIAITH-HABYaHHSL.

3.1. CTBopeHHsI KOMAHIH AUCHHILTIHE B Teams

Hacammiepe BapTo BUI3HAUNTIL IO BHKIAIaYiB, K1 BIIEpIe OVAVTH BUKOPICTOBYBATII
Microsoft Teams, Moke JIelo 30eHTeXRKUTH TEPMIH «KOMAHIay, SKITI MACBIIOMO OMITKUe TS
OpraHniarii poooTH o(ICHIX MPAIIBHIOKIB, HUK A BIKIAJadiB 1 cTyAeHTIB. [IpoTe moHATTA
«KOMaHa MICINILTHIY y Teams He 000B SI3KOBO TOPIBHIOE aKaTeMIUHIT TpyIl, 60 Ie MoKe
OyTH i1 00 €MHAHHS KUIBKOX TPyl (IOTIK, KypC), K1 BHBYAOTH JNCIIILIIHY, a0 CTYIEHTIB
PIHIX IPYII 1 CHEMIATIBHOCTEI, 0 00palin Ul BIBUEHHA [IEBHY BUOIPKOBY IICLIUILTIHY.

[le mOHATTS OOIPYHTOBAHO O0COOMMBOCTAMII ITaT(opMIL, TIpo Mo mmryTe H. [BaHbKORa,
O. PikoB 12 O. AHnpocoB: «Buxomaunm 3  (YHKIIOHATBHOTO  3a0e3MEUeHHS  KOMAaH]I
Microsoft Teams, 14 opraHniaiii eTeKTPOHHOTO MICTAHIITHOTO HABUAHHA 3 OKPEMOTO
HABYATBHOTO MpeAMeTY, OYyII0 3alpoIOHOBAHO BHKOPHCTOBYBATI OPTaHI3aIlliHY OIITHUITIO
«xoMaua MS Teams» [9. c. 32].

3aranmom, IpHm BUICYTHOCTI JOCBIAY podoTn 3 Microsoft Teams, g muatdopma mMoxe
37aBaTICA CKIATHOIO Uepe3 HaABHICTh OarathoX (YHKINT U opraHizaiii HaB4aIbHOTO
MPOIIECY, OCOOTIBO SKIIO MOPIBHIOBATH Teams 13 TEXHIUYHIMII 3aCO0AMII, MPIT3HAYCHIIMIT
e I8 IpoBeldeHHS BideokoH(epeHl (Zoom Ta Google Meet). Ile crocyeThest sk
BIKIaJaulB, TaK 1 CTYIEHTIB, o Bia3Ha4dae O. [afiTaH: «Ha IyMKY BIKIAJa4iB Ta CTYACHTIB,
HAOLTBI ApY:kHIT 1HTepdeiic Mae Zoom, HailOUTen ckiaaniil — Microsoft Teams» [4, ¢. 62].
BTiM, AK 1 3 3aCTOCYBaHHAM OVIb-IKOTO HOBOTO TEXHIYHOTO 3aco0y, HaOYTTS JOCBITY
e(heKTIBHOI pOGOTII — JTHIIIE CIIpaBa Jacy.

36



Text 3

Ckpunka I'. IITYYHUM IHTEJIEKT B OCBITI: YJIOCKOHAJIEHHSI IIPOI'PAM
MIABUILEHHS KBAJIIDIKAII IIEJATOI'IB. Indgopmaniiini TexHOIOTII i 3ac00M HaBYaHHS,

2024, Tom 101, Ne3. DOI: 10.33407/itlt.v101i3.5639

AHalli3 OCTAHHIX JOCTZKeHD i My TiKamii.

CbOTOHI BHKOPHUCTAHHS IITYYHOTO IHTETEKTY B OCBITHBOMY IIpOIECi BKE CTalo
PEATBHICTIO, MIATBEPUKEHHAM YOTO € Pe3yIbTATI ONHTYBAaHHA, IPOBEIEHOTO CEPE/l CTYICHTIB
CteH(OpACHKOr0 VHIBEPCHTETY, 3IUIHO 3 Pe3y/IbTATAMI SKOI'O IPOTAIOM JIHINE TIDKHSI
HaBUaHHI Maibke 20% pecnonmeHTiB Bukopncropysam ChatGPT ams momoMorn y BUKOHAHHI
JTOMAITTHIX 3aBTaHb, CKTATAHH] ICIIITIE Ta poOOTI HAT HABYATHHIIMIT TPOEKTAMIL, a 5% mepen
3/1AUCHO BIK/IA1a4y HABITH HE PeJaryBaslll TEKCT, 3reHEPOBAHIIIT INTYYHNIM IHTeIeKToM [2].

Texnomorii I akTHBHO BHKOPHCTOBYIOTECS IIPH BUBYEHHI IHO3EMHIIX MOB, CBLTICHHAM
YOI0 € OIJI HAallHOBUIINX JIOCIUPKEHD, 110B s13aHUX 13 BukopucTanHsM 111 B MoBHIiT ocBiITl,
sadicuennit  E. Jaleniauskiené, D. Lisaté, L. Danmseviéiite-Brazait¢é [3], a Takox
TIPEICTARIIEHH BIKOPIICTAHHS CHCTEM pO3MI3HABAHHS MORBIL, 30KpeMa Google Assistant, y
HaykoBoMy gociimkenHl K. Kuddus [4].

Buxoprncrannto 1111 Ha pi3HIX PIBHSIX OCBITIL, @ TAKOK IIEPCIEKTIIBAM BIKOPIICTAHHS ITi€T
TEXHOJOT1l B MaiioyTHROMY HpricBsueHo mparo O. Zawacki-Richter, V. 1. Marin, M. Bond, &
F. Gouverneur [5].

BrnpoBamkeHHI0 IITYYHHIX HeIPOHHIIX Mepex I IPOTHO3VBaHHA aKaZeMIYHOI
VCHIITHOCT1 Y BHINII OCBITI IPICBAYEHO JOCTIUDKEHHA KOTyMOIICEKIX ydaeHnx Rodriguez-
Hernandez, Musso, Kyndt ta Cascallar [6].

IMeprmi  gocmiypkeHHss [7] BHKOPICTAHHA YKPAiHCBKIIMIT VUHSAMH Ta CTY/ICHTAMII
IITYYHOTO IHTeTeKTy IIOKA3ami, MO IO TEeXHOIOII0 BiKe MOYAIl BHKOPHICTOBYBATH SIK
3700vBadl OCBITH Ha BCIX i PIBHAX, TaK 1 MeJArori, MpoTe € HeoOXUTHICTh OpraHi3aIii
HABYAHHS IICJArOIB KIFOYOBHM ACHECKTAM, IO CTOCYHOThCH e(eKIHBHOIO Ta IOPEYHOIO
3aCTOCYBAHHA MITYIHOTO IHTEIEKTY B OCBITL

KomrteTeHTHOCTI, TOB’A3aH1 3 BHKOPICTAHHAM CIICTEM IMITYUHOTO IHTENeKTY, V ITe1aroris
(popmye Ta po3BHBac IIepeBaKHO CIICTEMA MICTIAANIIIOMHOT OCBITH 1 B HAYKOBHX TOCTLUIKEHHAX
OCTaHHIX POKIB TEOPETHYHI ACHEKTH BHKOPICTAHHA HMITYYHOTO IHTETIEKTY B mpodeciiiuiil
ITBHOCTI Tearora, a TaKoK IHTaHHA (OPMYBaHHA Ta PO3BHTKY IIIX KOMIIETEHTHOCTEIl
PO3B A3Ye psill HAYKOBLIIB.

Tak, aKTyanbHICTh NMIATOTOBKHI MAaiOVTHIX MeJaroriB IMOJ0 BHKOPHCTAHHS IMITYYHOTO
iHTeneKTy po3rmigae JI. Kapramosa [8]. moTeHmian Ta BHKIINKI 3aCTOCYBAHHS INTYTHOTO
IHTEJIEKTY B OCBITHBOMY IMPOCTOPl ToCTUDKYe A. MeapHHK [9], MeTOQNINl BUKOPHUCTAHHSI
ChatGPT Ta HIIIX CIICTeM IITYYHOTO IHTEIEKTY MprcBsueHo psx myomikaiii H. bamik [10],
[11], O. bapHa y cBOiX JOCTIDKEHHAX PO3ITIAIae MepeBaru MTYUYHOrO IHTETIeKTY B OCBITL a
TAKOK METOJNKY BIBUEHHS 1€l TeMII YIHAMII Ha ypokax iHdopmatukn [12]. I. BopoTHikoBa
PO3ITIAIA€ BaKINMBICTh IMUITOTOBKN BUNTETIB IPHPOTHIUOL if MaTeMaTmiHOi ramyseil 1o
BIKOPICTAHHA INTYYHOTO IHTEIEKTY B mpodeciiniii IIUTBHOCTI Ta PO3BHIKY iX
KOMIIETEHTHOCTEIl 3 METOK ILITOTOBKI YUHIB J0 CYYaCHIX BHKTHIKIB Ta MOKIHNBOCTEL, 110
HaJlae 114 TexHomori [13].

BupimansHy poik MTYYHOTO HTETEKTY B MOKpAIeHH! AKOCT1 TpoQeciiiHOT MITOTOBKI
yunreTie Bir3Hauae goctyaHnis O. Ctoiika [14], posrisaaroun pi3Hi BapiaHTH BIKOPICTAHHS
ChatGPT Ta IHIIIX IHCTPYMEHTIB.

OTxe, TNTAaHHA HABUAHHS TEJAarOTiB OCHOBAM INTYYHOTO IHTEIEKTY, MAITIHHOTO
HABUAHHSA Ta HeilpoMepex y CHCTeMi MICSINIIOMHOT OCBITI € aKTYATBHIM Ta CBOEUACHTIM.
[Toganmepmoro BHBUEHHA MOTPEeOYVEOTH MOJKIIBOCTI 3acTOCYBAHHSA INTYIHOTO IHTETEKTY
IeJaroraMn Ta IXHI OCBITHI TOTpedn 3 IN€i TeMil, BIIMOBIIHICTE THIOBOI Iporpamil
NUIBNINEHHA KBamidikailli 3 PO3BHTKY HIM(pPOBOI KOMIETEHTHOCTI A Memarori Pamir
iIpoBIX KOMIIETEHTHOCTeIl 111 rpoMaiad YKpainn. [{oCTUKeHHs MIIX MHTaHb JOIOMOKe
pPO3poduTH peKoMeH TaItii 1mo;10 Bukoprctanss [111 B ocriti, BIockoHATTH THIIORY ITpOTpaMy
Ta IIATOTYBATH BUNTETB 10 e(peKTHBHOro BuKopucTtanud 1111 B 0cBITHEOMY mpolect

37



Text 4

lomy6rox, 1O. B. (2024).

BIUIMB ITPOBMX TEXHOJIOITI HA PO3BUTOK

MI3HABAJILHOI JISIJIBHOCTI 3J05YBAUIB OCBITU 3 OCOBJIMBUMM OCBITHIMU
INOTPEFAMU MOJIOAIIOTO IIKIBHOI'O BIKY. Imimxk cydacHoro negarora, (3(216), 61—
66. https://doi.org/10.33272/2522-9729-2024-3(216)-61-66

BuknadeHHs ocHogHo20 Mamepiany. QOpMyBaHHA iH-
KNIO3MBHOMO OCBITHBOTO CepefloBMLia MAE Ha MeTi po3Lu-
PeHHA apCeHany 3acTOCOBYBAHUX Y Mefarorili TexHonorin,
a Il aKTWBI3aLil0 KOrHITWBHOT JisnbHOCTI 3000yBayiB OCBITH
33 0NOMOTOK IHHOBaLIHKX MeToAiB. TpafuLiHI MeTO[ KN,
AKi NepeBaxHO 0a3yTbCA Ha PENPOAYKTUBHMX NPUHLMWMAX,
YacTo He BUMKNMKAOTb HaNeXHoro iHTepecy B OCBITHLOMY
npoueci, 0cobnneo cepep yuHiB 2 0CO6NMBUMM OCBITHIMI NO-
Tpebamn.

IrpoBi TexHosOril, 3aBAAKM CBOII YHIBEpCanbHOCTI Ta 31aT-
HOCTI ajanTyBaTUCA A0 Pi3HWX OCBITHIX NoTped, nepeteo-
PHOKOTb OCBITHII MpoLEeC Ha 3aXONNKBY AIANbHICTb, AKA CMOHY-
Ka€ 10 TBOPYOTO Ta JOCNifHULbKOTO nigxogy. Lle nocaraerb-
CA 33 paxyHOK [HTerpauii pi3HOMaHITHUX MeTofjiB i NiAXoAis
[10 OpraHizaLii HaBYaHHA Yepes BUKOPUCTaHHA FPKU AK OCHOB-
HOI GOpPMM 3aNTyYeHHA YYHIB O OCBITHBOTO Npouecy [2].

Ha cyyacHomy etani po3BWTKY NnefaroriyHoi Hayku Buye-
HUMW CTBOPEHO JecATKN Knacudikaliit MeToAiB HaBUaHHA,
cepef AKX HanbinbL obrpyHTOBaHOK € TpAAMUiiHa, roNos-
HOI 03HAKOI, AKOI € IKepeno nepefaui i CNpUAMaHHA HaB-
YanbHoi iHdopmaLii. T npuxunbHrkamn Gynu B. Boupap,
€. Tonant, [. Nopakinanigse, O. Mopos, C. MepoBCbKuiA,
C. Yaepapos, M. AipmayeHko Ta iH. ByeHi BUOKpemnoBanu
TPW [Kepena OTPUMAHHA 3HaHb: CNOBO, HAOUHICTh, Npak-
TUKY — 1 BIANOBIAHO 10 HUX BUAINANK CNIOBECHWA, HAOUHWIA
i NPaKTUYHKIA METOZU HaBYaHHA [4]

YNpoBafKeHHs irpoBUX NefaroriyHmnx TexHonorin nepeg-
6auae NocnigoBHy JiANLHICTL YUMTENA, AKa BKNOUYAE BUOIp,
po3pobneHHa Ta NiAroTOBKY irpOBKX 3aBAaHb, 3ajlyvyeHHs
YYHIB [0 irpoBOl AIANbHOCTI, NPOBELEHHA irop Ta aHani3
OTPUMAHWX pe3yIbTaTiB.

OcobnueicTb irpoBoi TexHonorii NoNArae y CTBOpPeH-
Hi B3aeMOfil MiXK yunTenem Ta YUYHAMM, BKIOUauW [itei
3 0COBNMBUMIA OCBITHIMI MoTpeBamu, Wo CTUMYMKE iX A0
AKTMBHOI y4yacTi y Mi3HaBanbHOMY npoueci. EQekTuBHICTL
nefaroriyHol rpy 3anexunThb BiJj BUKOHAHHA 1T KNIOYOBWX KOM-
MOHEHTIB: BU3HAUEHHA OCBITHbOI METI Uepes irpoBy 3afauy,
BMKOPWCTAHHA HaBYaNbHOrO MaTepiany AK OCHOBW ANA rpu
Ta NOB'A3YBaHHA YCNILWHOMO BUPILUEHHA 3aBJaHb i3 iIrpOBYM
pesynsratom OfHI€I0 3 NepeBar irpoOBUX TEXHONOTIN € NO3u-
TWBHO 3abapefieHa MOTHBALlIA Ta IHTepeC, WO BUPaXaETbecA
yepes eMoUiHe 3aTy4eHHs, aKTUBHE NPUAHATTA NPaBuWs rpn
Ta GaxaHHA B3aeMOfIl, WO BiAPI3HAE IX Bif CTaHOAPTHUX pe-
NPOAYKTUBHKX METO[]iB HaBYAHHH.

I JleMKo, aHani3youmn BUXOBHY LHHICTb TpU, CTBEPIKYE:
«Y QUTAYI POKKW TPa € OCHOBHKMM BWAOM LiANbHOCTI NIOAN-
HW. 3a 1T JOMOMOro AiTh Ni3HaTb CBIT. be3 rpu JiTAM XUt
HYHO, HeliKaBo. byeHHICTb XKUTTA MOMXe BUKIUKATU Y HIX
3aXBOPIOBAHHA. Y Ipi AiTW 7 Nignitku nepeeipatTb CBOK
CUAY | CNPUTHICTb, Y HWX BMHWKATL BaXaHHA daHTasyBa-
TW, BiJKPVBATU TAEMHULi i NParHyT YOroch MpeKpacHoro.
3a BMINOro BUKOPUCTAHHA rpa MoXe CTaTi He3aMiHHUM Mo-
MiYHWKOM neparora» [5, ¢. 47]. [pa, aK 3a3Hayvae JOCNiAHWK,

MPUHOCWTb MWUTTEBY PafiCTb Ta 3aJOBOJIEHHA, BIANOBIAA0YM
Ha noTpebu, WO € aKTyaNnbHWMK B AaHy MITb. BogHOUac, BOHa
opieHTOBaHa Ha MaByTHE, OCKINbKK Mig vac rpu gitn ¢pop-
MyloTb ab0 3aKpinnTh BaXNWBI BMIHHA, 30i0HOCTI Ta
BIACTUBOCTI, AKi M Oyae HeoOXigHO BUKOPUCTOBYBATK Y CO-
LianeHKX, NpodecifiHNX Ta TBOPUKMX acreKTax XWTTA B Maii-
OyTHboMy. Tam, e NPUCYTHA rPpa, NaHye 3A0POB'A Ta paficTb
QWTAYOro icHyBaHHA. [pa [onomarae 3afjoBONbHUTKA [0-
NUTAUBICTb JUTHHK, 3anyyaroun ii 10 aKTUBHOIO BHBYEHHS
HaBKOMWILHbOTO CBRITY Ta OCBOEHHA CMNOCOBIB PO3YMiHHS
3B'A3KIB MiXK Pi3HUMKM NpeAMeTamMi Ta ABKLLAMU.

0. KasauiHep (2016), B pe3synbTaTi aHanisy HaykoBoi Ta
METOAWNYHOI NiTepaTypy, BUCBITAKAA OCOBNMBOCTI BUKOPU-
CTaHHA irpoTepanii y HaBYaHHi iHO3eMHOI MOBUW. 30Kpema,
NiJKPecneHo AOUINbHICT 3aCTOCYBAaHHA MICOYHOI Tepanii
ONA CTBOPEHHA XUTTERNX CUTYaUi, opraHizauii pisHUX dopm
poboTi Ta BBefJleHHA HOBOrO JIEKCWYHOTO Ta rpaMaTUYHOro
maTepiany. [ManbunkoBa Tepanis BUKOPUCTOBYETbCA ANA PO3-
BUTKY MOBNEHHSA, NMCbMa, Gi3UYHOT aKTUBHOCTI Ta Npe3eHTa-
uin. Nya3vKoBa Tepanisa BUKOPUCTOBYETHCA [N1A 3aKpinneHHa
NIEKCMKW Ta BUBUEHHA Tem. Pe3ynbTaToM 3acTOCYBaHHSA LUX
MeTOAiR € MO3UTKMBHI 3MIHM B eMOLiHO-BONbORIA chepi,
MONINWeHHA 3aCBOEHHA MaTepiany, PO3BMTOK COLiaNbHUAX
HaBWNYOK, 30iNblUEHHA MOTKBALIT Ta NIABULIEHHS iHTepecy
J10 HaBYaHHA [3]

¥ cy4yacHoMy OCBITHbOMY Mpoueci 3HaUeHHA iIrpoBKX Ne-
JaroriyHnX TEXHONOTIN He MOXHA NepeoliHUTH. [HTerpauia
irPOBUX METOAMK B OCBITHI NMpoLec CnpaMoBaHa Ha aKTu-
Bi3allil0 Ni3HABANLHOI [IANBHOCTI YUHIB, WO € KIOUYOBUM
dakTopom e¢eKTUBHOTO OCBITHLOrO CepefoBUILa. IrpoBi
TexHonorii [03BONAKTL peani3yBaTii KOMNIeKCHUIA Nigxid ao
HaBYaHHA, NOEHYIOYN PO3BUTOK IHTENEKTYaNbHIX, TBOPUNX,
eMOLiMHUX | coLianbHNX HABUYOK OUTHUHW. Lle, y CBOlo uepry,
cnpwae GopMyBaHHIO rapMOHIAHO PO3BMHEHOT 0COBUCTOCTI,
roTOBOI 10 }KUTTEBMX BUKIHKIB.

BUKOpPWCTaHHA irpOBKX TEXHONOTiW Y HaBYaHHI Ma€ KiNbKa
OCHOBHWX HaNPAMIB:

1. AK CaMOCTIlHI TeXHONOril: IrpoBi MeToAW MOXYTb Bl-
CTYNaTK AK OCHOBHII 3aci6 119 OCBOEHHA OKPEMUX MOHATb,
Tem, abo HaBiTb LiNMX po34iniB HaBYaNLHOIO Matepiany. Le
[03BONAE YUHAM rNMOLIe 3aHYPUTUCh Y NpeMmeT, BUKOpU-
CTOBYHOYMN €NeMeHTW rpU ANA KPaLLoro po3yMiHHA MaTepiany.

2. Y CTPYKTYpi YPOKY: irpn MOXYTb BUKOPKUCTOBYBATUCA
Ha Pi3HKX eTanax ypoKy — Bif} BCTYNY [0 3aKpinjeHHA MaTepia-
Ny i KOHTPOMIO 3HaHb. Lle fo3Bonse NigTpriMyBaTn BUCOKKIA
piBeHb yBaru Ta MOTWBALT YUHIB NPOTATOM YCbOTO 3aHATTA.

3. ¥ no3aknacHiin poboTi: irpoBi TexHonorii edpeKTneHi
i 32 MeXxaMW K/1acHOT KiMHaTK, 30KpemMa, Y No3aknacHux 3a-
X0[ax, fie BOHW MOXYTb CYXUTW 3ac0B0M 1N pO3BUTKY KO-
MaHAHOI poboTw, NifepcbKMX AKOCTel Ta iHWWX couianbHO
BaM/IMBUX HABWNYOK.
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BuknadeHHA 0cHOBHO20 Mamepiasy. Ha noyaTky NOBHO-
MacluTabHoi BifHK B YKpaiHi BecHolo 2022 poky noHag 17000
AiTel 3 YKpaiH1 NONOBHWAKW AUTAYI CafIKK1 Ta 3aKNaauM 3aranb-
HOI cepefiHboi OCBITV Bapuwagu. Ha kiHeub rpyaHa 2022 poky
IXHA KiNbKICTb CTAaHOBWNA 6 BIACOTKIB YCiX YYHIB | BUXOBaH-
uis. itk Oynw 3apaxoBaHi 40 3aranbHOOCBITHIX Knacie abo
[0124-x nigrotoBuKx BiggineHn, 8Kiy rpyani 2022 poky pianu
y 72-x wkonax (60 noyatkoBux i 12 cepefHix WKin). Ha Ton
MOMEHT MOBa He MLLNA NPo HaBYaHHA YKPalHCbKKX fiTel Bia-
MOBIAHO 10 HaBYanbHWX nporpam Monbiyi, 60 Le HEMOXIUBO
0e3 3HaHHA NObCbKOT MOBK. [0TOBHKMM 3aBaHHAM 3aKnais
OCBITU OyN0 HaAATK AiTAM MOMKAMBICTb couianizauii Ta kKomy-
HiKauil 3 poBeCHWKaMK, HafJaHHA MCKUXoCcoUianbHOI NiATPUM-
Ku. ¥ 2023/2024 HaByanbHOMY poLi Y BapLUABCHKMX WKOMAX
i AUTAYMX CafKax HaBuvaeTbcA 12645 giteln 3 YkpaiHu, npu
LbOMY ANA HWX GYHKLiOHYTL 42 MiAroTOBRYMX BiffineHHsA,
0e [T BUBYAKTb MONbCBKY MOBY.

BpaxoBytoum cuTyalito, Wo He BCi 6aTbKK NPUAHANN pi-
WeHHA BiggaBaTy AiTeil Ao WKin, 60 3HAaXOAWNWCH Y CTaHi
CTPecy, HeBM3HAYEHOCTI, HEBNEBHEHOCTI B HANONMXUMX nna-
Hax Qi Ta OYiKyBaHHA LWBWAKOTO NOBEPHEHHA [A00MY, MiC-
LieBa BNnafja CToNKLi opradisysana 48 nyHKTIB JUCTaHUIRHOMO
HaBYaHHA [/19 YYHIB, AKi HABYAETLCA B YKPAIHCbKIN crCTeMi.
Lii nyHkTi Bynu po3Tallorani, 30kpema, y Manaui monopi,
LleHTpi oCBiTK Ta PO3BUTKY, NO3aLKINbHWX 3aKNaax y BCiX
paioHax Micta. Taki nyHKTW Gynu oGnagHaHi HoyTOykamu,
NJKNIOYEHUMI O IHTepHeT, a Y4Hi HaB4Yanucb nig Harna-
JOM YKPaiHCbKUX yuuTenis. LiAnbHICTb NMYHKTIB AUCTaHUIR-
HOI OCBITW N9 YKpAIHCbKIX AiTeill npodiHaHcyBae FOHICED
3 mnHg 2022 no 6epeseHb 2023 poky. [Jo Uboro Yacy 6inb-
WicTb 6aTbKIB BU3HAYWAUCH 3i CBOIMW NIaHaMK, YacTUHA No-
BepHynach B YKpaiHy, YacTuHa noixana 4o iHWWX KpaiH, Ti, XTo
BUPILWWB 3aNUWIUTUCL — BigAanu iTeil Ha HaBYaHHA 40 NoJb-
CbKOI CCTEMI OCBITH.

Baxnmeow poboToio € NCMXoNoriyHa NigTPYMKa YKpaiH-
CbKIMX LWKonApIB | 6aTbKiB, AKY HagaloTb ¢axiBui y 28-x micb-
KX NCUXONOTo-NefaroriyHyx KoHCynbTadiax Bapwasu. Mai-
e Y MONOBUHI 3 HUX KOHCYIbTaLii MPOBOAATLCA YKPAIHCbKOIO
MOBOIO, B iHLIKMX NPUIOM Be[leTbCA, 30KpemMa, aHrifcbKow
MoBOKW. [lofiaTkoBa MCMXONOriYHA MIATPVMKA H3AAEThCA
B pamMkax nporpamn «MoGinbHWA NCUXONOr 3 YKPaiHChKOI
MOBOI0». KOMaHAa MCUXonorie BURKAMXAE N0 3aKNafiB OCBi-
TW, HAfaKuyM NIOTPUMKY Ha Micyi gitam OixeHuiB, aki i
notpebyloTb. BoHM NpoBOAATL NCUXONOTiYHI KOHcyanaLli'ﬂ

3 baTbkamu, KpU3oBe BTPYYaHHs, NepBUHHY AiarHOCTUKY, Ne-
peHanpaeneHHa Ao iHworo ¢axisus.

Cnyx6a NCUXonoriyHol NigTPUMKK, Ae NpauioloTb NCu-
Xonory 3 YKpaiHW, fika Ha HWHIWHIA JQeHb Hafjana [Aorno-
mory ana 8000 gitein i monogi i 6ina 2500 GaTbKig, Npauioe
B LleHTpi OCBITK Ta PO3BUTKY ANA YKPATHCbKKX OiTel-0ixeH-
LiB Ta IXHiX cimel. Baxnueo, Wo Nncuxonoramm Ta BUXoBaTe-
namu piteid y LleHTpi npauooTb NnLe YKpaTHCbKI NefaroriyHi
CniBpoBITHNL, AKI B CTaTyCi GiXEHUIB BUIXan® nig yac BilHW.

LleHTp npautoe 3 14 yepeHa 2022 poKy, 3aBAaKknA QiHaHCy-
BaHHIO KOHICED BiH 6y 0bnagHaHWi Mmebnamun, Komn'ioTep-
HOI TEXHIKOW, HaBYaNbHUMK NOCIOHMKAMI Ta irpalKamu.
Y LleHTpi npauowTb rypTKkW ANn4 Oiteil MONOALIOro Biky, ane,
nepu 3a Bce, e NPocTip JMCTaHLiMHOIO HAaBYaHHA ANA Mo-
NOAJ, AKa HABYAETHCA OHMANH B YKPAIHCbKIA CUCTeMi OCBITH.
¥ 3aKknagi npautoe iHhopMaLinHUA NYHKT, 4e MOMHA Ai3HaTK-
CA Mpo OCBITHI Npono3nLii Bapluasu Ta 3apeecTpyBaTCA Ha
33HATTA. 3aHATTA 3 NONbCbKOT MOBM, aHMINCbKOI MOBH, KO-
HOMIKW, KOMN'lOTEPHOI rPaMOTHOCTI, pOOOTOTeXHIKW, MUC-
TelbKi Ta KyniHapHI MalicTep-Knacu, HayKoBi eKkcnepumeHTH
3 izmKK Ta Ximii, KpaezHaBYi eKCKypcii no Bapwagi, 3aHATTA
13 CaMo3axuCTy AnA YKpalHCbKMX JiTell NpoeofaTh Y LieHTpi
HeypAOOBi opraHisauii. 3 MOMEHTY BiJKPWUTTA Ha 3aHATTAX
y LlenTpi nobyeano noHaa 42 Tucadi Bigginyeauie.
[HTerpauia yKpaiHCbKUX | NONbCbKKX fiTeld | Monogi € of-
HUM 3 OCHOBHWX 3aBfaHb, AKi CTaBNATb Nnepep cobolo opra-
HW MiCLeBOro camoBpAfyBaHHA Bapluasy, cnienpawoum
3 HeypA[OBMMY opraHizaliamu. Y nepiof i3 TUNHA Mo rpy-
JeHb 2022 poKky peanizoBaHo 58 NpOEKTIB rpoMaCcbKiMUA
opraHizauiamu, go akux gonyuunocsa noHag 7000 oci6. 3o-
Kpema, Lie OCBIiTHI, pO3BaXasibHi, CNOPTUBHI, KYNbTYPHI 3aX0-
[1 Ta 3ax0W 31 NCMXONOTYHOT NIATPUMKI ANA A4iTel | Monogi,
AKi nepebyBanu y NyHKTax TMIMYacOBOrO PO3MillleHHs OixeH-
LiB. I3 ciuHg no GepeseHb 2023 poky 15 rPOMaACHKMX Opra-
Hi3aUin opraHisyBanu 3aHATTA AN YKPaIHCbKKUX WKONAPIB Ta

IXHiX BapLIABCbKWX OHONITKIB, METOIO AKMX OY10 MPOAEMOH-
CTPYBaTW AITAM AK BRX/MBO BUNTUCA OJUH B OOHOrO, W06
oxoue JonomaraTit OfjuH OfIHOMY Ta NPOBOAMTY UaC Pasom.

YKpaiHCbKi AiT Ta MONoAb MOXYTb 0e3KOLWTOBHO PO3BU-
BaTW CBOI iHTEPECK Ta TaNlaHTH Pa3oM i3 MoNbCbKUMIA POBeC-
HUKamMK y 6araTbox rypTkax , Lo NpaLionTb Y No3alKiNbHIX
3aKnafax ocsiTW, Hanpwuknag, y lManawi monogi, CToNMYHOMY
LleHTpi KynbTypHOI OCBiTH, Baplwascbkomy MonogixxHoMy
CNOPTUBHOMY LIeHTPI «Arpukonax. [MigTpumye AiTeil AoLKinb-
HOro Ta MONOALIOTO WKINbHOIO BiKY iHTerpauieto yepes pyx
CMOPTUBHO-OCBITHA Mporpama «Akafiemia Beonia — 30poB'a
Ta iHTerpauis». BoHa JoNomarae 3 MOBHOK Ta KYMNbTYPHOR
iHTerpauieto aiteit i 3a0e3neuye BUNTENIB rOTOBUMI 0 BUKO-
PWCTaHHA HaBYANIbHUMK MaTepianami. [porpama peanisye-
Tbca QoHpom Veolia Poland ta ®ongom V4Sport y cnisnpadi
3 YnpaBniHHAM OCBITK, YNpaBAiHHAM CMOPTY Ta pekpealii
micTa Bapluaem Ta KomnaHieto Veolia Energia Warszawa S.A.

OpraHizayilo cninbHUX KaHikyn y Bapliasi Takox cnps-
MOBAHO Ha iHTerpauilo yKpaiHCbKUX AiTeil B OCBIiTHIA Npo-
CTip BaplwaecbKkmx wkin. ¥ 2022 poui KOHICED cniediHaH-
CyBaB akuUito «CninbHe BaplUaBCbKe NiTO», B pamMKax AKOl
MONbCbKi Ta YKPATHCLKI WKONAPI Many 3MOry CKOpUCTaTca
OMNIKOK B LUKONAX i WWPOKUM CMEeKTPOM 3ax0fiB, WO JOMNOoB-
HIOBaNW LLOPIUHY aKLito «BapluaBcbke NiTo B MICTi». YuacTb
ansa Aiten-6ixeHuie, aki npudynu go Monbuwi nicna 24 nio-
Toro 2022 poky, Oyna 0e3KOWTORHOK i HEW CKopUCTanncs
3098 yuHig. ¥ 2023 poui micTo y cnienpaui 3 FOHICED opra-
Hi3yBano akuito «CninbHa BapliaBCbKa 3WMay, y AKiil Bpanu
yyacTb 975 fiTeit 3 YkpaiHu.
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APPENDIX

1. PLAN AND USEFUL STRUCTURES TO RENDER AN ARTICLE

I. INTRODUCTION
1. The title/headline of the story/article.
e The headline of the article is ... The article is headlined ... The article goes under
the headline... The article is entitled...
2. The author of the article; where and when the article was published (*if this
information is given).
e The author of the article is ... The article is written by ...
e The article is taken from the newspaper... It is (was) published in ... It is (was)
printed in... The article I’m going to give a review of is taken from...
e The publication date of the article is... The article is dated the first of October,
2013... The article is printed on the second of October, 2013...
Il. MAIN BODY

1. The topic/subject matter of the article.

e The article deals with the topic... The article is about ... The article is devoted to ...
The article touches upon the topic of... The key issue of the article is... The basic
subject matter of the article is...

e The article describes the situation... The article assesses the situation... The article
informs us about... / comments on...

e The article deals with / is concerned with / describes / examines / reveals / exposes
/ dwells on / explains / addresses / discusses / presents / covers / outlines / states /
offers / considers / looks into / treats...

2. The purpose/aim, the problem and the main idea of the article.

e The purpose of the article is to give the reader some information on ... The aim of
the article is to provide the reader with some facts/material/data on ...

e The article addresses the problem of... The article raises/brings up the problem...

e The main idea of the article is ...

3. The summary/contents of the article/story (facts, names, figures; the plot of the
story).

e The scene is laid in ... The action takes place in ... The story is set in ...

e The article can be divided into some logically connected parts...The first part
deals with... The second covers the events... The third touches upon the problem
of... The fourth part includes ...

e The author starts by telling (the reader) (about, that ...) ... At the beginning of the
story the author describes / depicts / touches upon / explains / introduces /
mentions / recalls / makes a few critical remarks on ... The story begins (opens)
with the description of / introduction of / mention of / analysis of / summary of /
the characterization of / author’s opinion of / author’s recollections of / the
enumeration of ... The opening scene shows (reveals) ... We first see (meet) ...
(the name of a character) ...
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e Further/next/then the author reports (says) that ... The article goes on to say that ...
e In conclusion ... The author comes to the conclusion that .... In conclusion the
author says / makes it clear that ... At the end of the story the author sums it all up
by saying ... The author concludes by saying that... / draws a conclusion that /
comes to the conclusion that ...
I1l. CONCLUSION

Summarize / restate the message (main idea) of the article (story). Comment on the
way the author managed to convey it. Say whether or not you agree with the author’s
point of view. State your own opinion of the article (story) and the problem discussed.

e In conclusion I’d like to ... To come back to what I was saying... The message of
the article is that ... / The main idea of the article is ...

o [ fully agree with / I don’t agree with ...

e From my point of view... As far as I am able to judge... My own attitude to this
article is...

e The article is... / | find this article interesting / entertaining / exciting / gripping /
amusing / enjoyable / funny / witty / banal / dull / slow-moving / fast-moving
outdated / boring /of no value / too hard to understand... because .... In my opinion
the article is worth reading because ...
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2. LEXICAL MEANS FOR TRANSLATING, PARAPHRASING AND SUMMARISING
ACADEMIC TEXTS /JIEKCUYHI 3ACOBU AJIs1 IEPEKJIAAY, IEPUDPA3Y
TA PEOEPYBAHHA AKAJEMIYHUX TEKCTIB

Verbs meaning ‘research’/ Jliecnoea 3i snauenmsm 0ocnioxcennsi:
study — BuBUaTH, JOCIIKYBATH;
investigate — BUBYATH, TOCIIIXKYBaTH (PETENHHO 1 BCEOIUHO);
examine — BUBYATH, TOCIIKYBATH, PO3TIISIATH, TICPEBIPSITH;
analyze — BuBYaTH, JI0CIIKYBATH, aHATI3YBaTH;
consider — BUBUaTH, po3risaaTu (Oepydun 0 yBaru pizHi mapaMeTpu).
Verbs meaning ‘describe’/ [liecrosa 3i snauennsm onucy:
describe — onmcyBaTH, 1aBaTH OITHC;
outline — KOPOTKO ONMHCYBATH, OIIMCYBATH 3arajioM;
discuss — 00roBOpIOBaTH, ONMUCYBATH, BUKJIAJIaTH, PO3TIISAIATH,
show — mokasyBaru.
Verbs meaning ‘get’/ licciosa 3i 3nauenHsm 00epircanmsi:
obtain — oziep>KyBaTH;
determine — BU3HauaTH, OJICPXKYBATH, 3HAXOJUTH, OOUUCITIOBATH;
find — 3HAXOAUTH, BUSBIIATH;
establish — BcraHoB/IIOBaTH, BU3HAYATH;
calculate — oGumcnroBaTu, po3paxoByBaTH, MiIPaxOByBaTH; 3HAXOJAUTH, BU3HAYATH BEIHMUYHHY;
compute — 0GYHUCITIOBATH, MiPAXOBYBATH;
estimate — OI[iHIOBaTH, OOYHCIIIOBATH a00 MiIPaXOBYBATU MPUOIM3HO;
evaluate — ominroBaty (pi3Hi mapaMeTpH); BU3HAYATH, 3 SICOBYBATH, 3HAXOAUTH (IPUYNHH);
measure — BUMIpIOBaTH;
weigh — 3BaxyBaTH.
Verbs meaning ‘make’/ [liecnoea 3i 3HauenHsam cmeopenHs i GUKOHAHHSI
develop — po3pobusity;
design — mpoekTyBaTH, KOHCTPYIOBATH;
create — cTBOpIOBATH;
fabricate — BUTOTOBIATH;
construct — 0yayBartu, CIOpYy/KyBaTu;
carry out — mpoBOJIMTH;
make — poOHTH, TIPOBOUTH, BUKOHYBATH;
perform — npoBoANTH, BUKOHYBATH;
undertake — mpoBoANTH, TOYNHATH.
Verb+Noun phrases / /liccrieno-imenni cnonyuenns:

Call

call attention to — 3BepTaTu yBary Ha...;
Draw

draw attention to — mpuBepTaTH yBary Jo...;
Give

give attention to — IpUAUIATH yBary,
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give consideration t0 — po3risiaTy;

give description of — naBaTH omnuc, ONMUCyBaTH.

Make

make a contribution to — pobuTtu BHECOK;

make allowance for — BpaxoByBaru, poOUTH IOMPABKY Ha...;

make an attempt/attempts — podutu cripo0y, HamaraTucs;

make an effort/efforts — noxmagaru 3ycuias, HamaraTucs;

make a study of — mpoBoauTH HOCTIKEHHS, TOCII)KYBaTH, BUBYATH;
make calculation of — migpaxoByBaTH, po3paxoByBaTH, paxyBaTH, 3HaXOJUTH, BU3HAYATH;
make estimation of — naBatu oiHKY, iiPaxoByBaTH, OLIIHIOBATH;
make evaluation of — ominuBaTH, BU3HAYaTH, 3’ ICOBYBATH, 3HAXOUTH;
make measurements of — BumiproBaTu, pOOMTH BUMipIOBaHHS;

make mention of — sragysatu;

make reference to — nocunarucs Ha...;

make use of — BuKoOprCTOBYBaTH, CKOPHCTATUCS.

Pay

pay attention to — npuainsTH, 3BEpTATH yBary.

Place

place emphasis on — migkpecioBaTH, BUPI3HATH.

Show

show preference to — BigmaBatu mepesary.

Take

take (no) account of — (ue) BpaxoByBatH, (He) OpaTH 10 yBarw;

take advantage of — BpaxoByBaTH; BUKOPUCTOBYBATH;

take care of — BpaxoByBaTH; 10aTH; HAMAraTucs;

take note/notice of — momiuaru; 3BepTaTu yBary;

take opportunity — ckopucrarucs Harooo; 20

take steps — BxuTH 3aX0iB JI0... .

Useful expressions to characterize the text / C;ioBa i cioBocnorydyeHHst 1151
XapaKTEePUCTHUKH ONUCYBAHOI PpOOOTH:

To modify verbs / 3 diecrosamu
accurately — Touno;
carefully, thoroughly — perensho, yBaxHo;
in detail — mokmaaHO, KETATBHO, B YCIX MOIAPOOHIISX;
comprehensively — BuuepriHo;
preliminarily — couarky, nepii, 3a3naieriapb, HONEPEIHbO.

To modify nouns in V+N phrases / 3 inennuxamu 6 0iecigHo-iMEHHUX CROYYEHHSX
accurate — TouHmi;
brief, short — cTucanii;
careful, thorough — perenbhuii, akypaTHwmii;
detailed — noxnaguwii;
extensive — BeMKHA, IMUPOKHUH;
comprehensive — BuueprHuii;
preliminary — nonepeHiii.
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Useful expressions to highlight the information / CaoBa i ciioBocnosryueHHs 1715l JIOTiYHOTO

BHUiJIeHHs iHopmanii:
emphasize, give emphasis to, place emphasis on — migkpeciroBarTy;
pay/give attention to — 3BepTaTH yBary Ha... .
particular, special, specific — ocoOnuBuii;
great — BeIMKMii;
primary — nepIops IHHA;
especially, particularly, specially, specifically — oco6nuBo;
with special attention t0 — mpu4uomy ocoOn1Ba yBara NpuALISETbCA/3BEPTAETHCS HA...;
with particular emphasis on — 0cOGIMBO MiAKPECTIOETHCS.

Rendering the content of the source / BukJiaa 3mMicTy nepimoaixepeJsia
1. Experiment conditions / YMoBH ekcniepuMeHTy
under/in some/certain conditions circumstances —
within the range of/ from ... to —
over a wide range of —
under the influence/action of —
2. Methods / Cnocoou, meToau
Nouns / Imennuxu:
method — meTox, crocio;
technique — metoa, croci0, MeTOAMKa, TEXHIKA (IPOBEACHHS IOCIITY);
techniques — MmeToMKa;
procedure — meTo 1, MPUHOM, MPOIIEYPa, ONECPAIlis;
approach to — meto, miaxiz (10 pileHHs/TpoodeMi), po3riisia (3 IEBHOI TOUYKH 30DY);
apparatus — amapar, mpuiaz;
design — KOHCTPYKILis;
device — mpunaz, NpucTpiii;
equipment — anapatypa, yCTaTKyBaHHS;
installation — ycranoBka;
set-up — ycTaHoBKa;
unit — By30J1, 6JIOK (YCTaHOBKH);
instrument — IHCTpyMEHT, BUMIPIOBaJIbHUI MpUIa;
tool — incTpyMeHT, 3Haps IS, 3aci0, MPUCTOCYBAHHS,
facility — ycTaTkyBaHHS, IpEAMETH yCTaTKyBaHHS, anlapaTypH, MPUCTPIi, IPUCTOCYBAHHS;
construction — criopyna.
Adjectives / Ilpukmemmnuxu:
main, chief, basic, principal — ocHOBHUI1, TOJI0BHWUIA;
general — 3aranbHwii;
additional — 7OTOMIXKHHIH, JOTaTKOBUIH;
modern, current, up-to-date — cygacHwmii;
out-of-date — Toii, [0 BUIIIOB 13 Y>KUTKY, 3aCTapiB;
conventional, usual — 3BUuaiiHUiA, 3araTbHOTPUTHSITHI;
unconventional — HecTaHJapTHUI;
important — BaXKJINBHIA;
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valuable — xomrroBuwuii;
convenient — 3py4Huii;
satisfactory — 3a10BiTbHMIA;
useful — kopucHuii;
appropriate — miaXOIAITUH, BIIOBITHUH;
reliable — HagiHUI;
sensitive — 4y TJIIMBUH;
exact, accurate — ToUHUM;
rigorous — cTporuii (To4Hui);
crude — HETOYHMIL;
direct, straightforward — npsmui;
efective — epekTuBHUIA;
effficient — ekoHOMIYHUI;
elaborate — perenbHO po3po6IIEHNA;
(in)expensive — (HE)IOpOTHIi;
versatile — pi3HOOIYHUI, yHIBEpCaTbHUIA;
valid — 3acTOoCOBHUI (710 TAaHOTO BHITAJKY), OOTPYHTOBAHUH, IO Ma€ CHITY;
adequate — ajiekBaTHH, IPUAATHUH, TT1AXOIAIINAHN, 110 BiIIOBIIa€ BUMOTaM,
promising, perspective — 6araroo0iIsFounii, MepCcreKTHBHU;
same, similar — Toi1 ke, moXI0HMIL;
another, different — iHIINHA;
alternative — albTepHATHBHUIA, IIPOTUIICHKHHIA;
improved, modified — Buno3minenuit, MmoaudikoBaHuM, YAOCKOHAICHUN.
Grammatical structures / I pamamuuni cmpyxmypu:
by, with, using, by means of + ci10Bo 31 3HaueHHsIM ‘method’, ‘ theory’, ‘device’,
by + gerund/noun, by + noun + of + noun;
way, manner.
The method is widely used to study public opinion.
The value is derived in a theoretical way.
3. Aim, purpose / Meta, npu3HaYeHHsI
aim, object, purpose, task — meta, mpu3HaUeHHs, 3aBJJaHHS;
main, chief, primary, principal — rogoBHu#;
be designed to do sth, be intended for (doing) sth — Oyt npusHaueHHM, IPU3HAYATHCS VIS, MATH
Ha MeT1, 0yTH OYaTUM JUI51/3 METOIO.
Grammatical structures / I pamamuuni cmpykmypu.
to-infinitive + noun, in order + to-infinitive (+ noun), for + gerund (+ noun), for + noun (+ noun)
— IS, JUIs TOTO, 11100.
The survey was intended for finding out and analyzing people’s opinion concerning this
problem.
4. Application / Cgepa 3acTocyBanHst
Usage of the research subject / 3acmocysanns npeomema oocniosncenns:
application — 3acToCcyBaHHS;
use, employ — BukopucraTH;
apply to — 3actocoByBatu (U1 KOHKPETHOI METH, Y KOHKPETHOMY BUTIAJIKY);
utilize — BUKopucTaty (13 IPaKTUYHOIO METOIO);
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be applicable/ used/employed/applied/utilized; find use, find/have application —
BUKOPHCTOBYBATHCSI, 3aCTOCOBYBATHUCS, 3HAXOJUTH 3aCTOCYBAaHHS,
be useful/helpful/of use — Oyt KoprucHUM, TOAUTHUCS, TIAXOIUTH, BUKOPUCTOBYBATHUCS,
3aCTOCOBYBATHCS,
serve (as/to do sth) — cayskutu (11s1/ SIK 0Ch/ YMM-HEOYIb ).
Efficiency, productivity / 3acmocosnicms, eghexmuenicmo:
convenient — 3py4HHI;
suitable (for use), suited — BiAMOBITHUHN, TPUAATHUAN, 11X O ISAIITNN;
applicable (to) — 3acTOCOBHUH, i IXOIAIIMMA, TPUAATHUH (1J151);
helpful — kopucHwmii, epexTuBHUY;
efficient — edexTuBHUI, AiFOUNH, TPOJYKTUBHUM;
adequate — ajiekBaTHHI, JOCTATHIHN, BIIIOBIIHU, 110 Bi/IMOBIIa€/3a]0BOJIbHSE BUMOT'H;
valid — npaBUJILHUNA, TPUITYCTUMHI, OOIPYHTOBAHUM, CITPaBEIMBUIA, 3aCTOCOBHUH 710 TAHOTO
BUMAJIKY, III0 MA€ CUITY,
reliable — HamiiHAIA.
Degree of efficiency / Cmynins 3acmocosnocmi.
rather, highly — nocuts;
best, most — Haiikparie, HaitO1IbIIIE;
especially, particularly — oco6muBo.
Adjectives to characterise application / Xapaxmepucmuxa 3acmocysanns.
wide — mupoKuii;
limited, few — By3bKuit, Manuii, 0OOMEXEHU;
different — iHIINH;
various — pi3HHM, PI3HOMaHITHHIA;
modern — cyJacHwii;
recent — HoOBUA, HOBITHIM;
promising, perspective — NepCleKTUBHUI;
possible — MoxxUBHiA.
Grammatical structures / I pamamuuni cmpyxmypu.
If..;
in (some field);
to-infinitive;
for + noun/gerund;
in + gerund;
when + participle 1.
If we study/ if a study is made of...
The method is used to study/ for studying/ for the study/ in studying/ when studying...

Features and characteristics of the research subject / OcnoBHi 03HakH i xapakTepuCTHKH
npeaMeTa qOCTiIKeHHS
feature — puca;
characteristics — xapakTepHa puca;
peculiarity — ocOOIMBICTD.
important — BaXKJINBHIA;
most important, main, basic, chief, essential — rooBHUI1, OCHOBHUIA;
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remarkable, distinguished, notable — momiTHUi1, Yy 10BUI, IPUMITHHIA,
specific, characteristic — xapakTepHui;

unique, peculiar — BUHATKOBHIA.

be characterized by — xapakTepusyBaThcs, BiApi3HATHCS,

have (some feature/property) — matu, Biapi3HATHCS (BIaCTHBOCTAMH);

be characteristic of — OyTu XapakTepHUM JJI41...;

be typical of — 6yTu TUIIOBUM J1141...;

have/show/exhibit (a feature/peculiarity) — maTu, BOJIOIITH, IPOSBIATH (BIACTHBOCTI),
BIJIPI3HATHUCS;

reveal — BUSBJISITH, TIOKAa3yBaTH, IPOSIBIISATH;

exhibit — BUABNATH, TOKAa3yBaTH, IPOSBIIATH:

~ a behaviour — MOBOUTHCS;

~ a slow decrease — moBiILHO 3MEHIIIYBATHUCS,

ShOW — BUSBJISTH, TOKA3yBaTH, IPOSBIISATH:

~ a tendency to increase — 301JIbIIYBaTHUCS;

~ a sharp rise — pi3ko 3pocTaTu;

give — naBaTw;

produce — poOuTH, BUKJIMKATH, CTBOPIOBATH, TaBATH:

~ an/the effect — cnpuuunsTh edekt, BIUIUBATH;

~ a change in — npu3BOAUTH 0 3MIH ¥ ..., 3MIHIOBATH, 3MIHSTH;

~ an increase in — gaBaty 301IBIICHHS/ T ABUILECHHS, IPU3BOUTH 10 301IbIIECHHS/ i IBUIIICHHS,
301IbIIIYBaTH, MiBUIIYBATH;

provide — 3abe3neuyBarH, MOCTABIATH, 1aBaTH:

~ data/evidence (for) — naBoguTH HaHi/TO0Ka3H, CBIAYUTH IIPO...;

~ explanation/interpretation (for/of) — naBatu nosicHeHHs/iHTEpIIPETALIiIO, TOSICHIOBATH,
IHTEpIpEeTyBaTH;

~ information (on) — naBatu iHdoOpMAIIitO TIPO...;

~ an estimate (of) — maBatu OIliHKY, OILIHIOBATH;

~ a basis for — 3abe3neuyBaTu OCHOBY JUJIL...;

yield — naBatu, poOUTH, CTBOPIOBATH:

~ results — maBaTu pe3ynbTarTy;

~ precision — 3abe3neyyBaTu TOYHICTb;

create — cTBOPIOBATH:

~ a theory — cTBoproBatu TEOpiro;

generate — cTBoproBaTH, NOPOKYBaTH, CTBOPIOBATH, pOOUTH, T€HEPYBATH:
~ a force — renepyBatu cuiy.

contain, include — BkirouaTH, MictuTH (B c001), MaTH (B c00i);

consist of — ckmamarucs s ...;

operation, procedure — omepartisi;

component — KOMIIOHEHT;

ingredient — ckiragoBa yacTHHa,

be + to-infinitive, consist in + gerund, involve + gerund/noun — BkJIr09YaTH, MOJIATATH B... .

Possibilities provided by the research subject / MoskauBocri, siki Hagae nmpeamer
AOCIiTIKEeHHSI
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can — MOTTH, MaTH MOKJIMBICTh,

be capable of + gerund/noun — Oytu 31aTHUM;

allow, permit, enable sb to do sth/ sth to be done — no3BossTH, npumyckaTu, pOOUTH MOKIUBUM,
HaJ[aBaTH MOKJIUBICTS;

make it possible/ make possible sth — magaBaTi MOKJIHMBICTB, T03BOJISATH, IPUITYCKATH.

Evaluation / Ouinka
Nouns / Imennuxu:
advantage, merit — 10CTOTHCTBO, IlepeBara.
Adjectives / Ilpukmemmnuru:
fundamental — ocHoBHwUi;
chief, main — rojgoBHUiA;
great, important, essential, marked — Beukwmii, 3HaUHHH, BaXKJIMBHH, ICTOTHU;
obvious, distinct — oueBHIHUN, IBHHUI;
certain — JeAKHAM, IEBHUM.
Verbs / [liccrosa:
have, offer, present — naBatu, MaTH, BOJIOIITH;
~ have/offer advantage over — maTu riepeBary B MOpPiBHSHHI 3 /Tiepe/.
Nouns / Imennuxu:
limitation, disadvantage, drawback — Hemoik, Bajia, 0OMEKEHHSI.
Adjectives / Ilpuxmemnuku:
serious, severe — Cepio3HUN;
some, slight — HeBenuKHIA.
Verbs / [liccrosa:
have — matu, BoioIiTH;
suffer from — cTpaxxaaru;
place, put, set, impose ... on —3 ... Ha.
Grammatical structures / I pamamuuni cmpykmypu:
the advantage/the limitation of ... is/ is in + noun/gerund/ is (in) that/ is due to + noun/gerund/is
due to the fact that ... — mepeBara/Heoik MoasATa€ B TOMY, IO .../00yMOBIIOETHCS THM, IO ...
Errors and limitations / IToxubxu i nomunxu:
error — moMuJIKa, MoXuoKa;
source of error — mxepeno NOMUIIKH;
within (the limits of) the experimental error — y Mexax moxuOku eKCIepuUMEHTY;
be due to — OyTH MoB’s13aHKM 3, TOPOHKYBATHUCS, TIOSCHIOBATHUCS;
arise due to/from/as a result of — BuHMKaTH Yepes/y pe3ynbTaTi/y 3B’S3Ky 3/3 IPUUNHH;
make an error — poOUTH, MPUITYCKATHCS TTOMUJIKH,
reduce an/the error — 3MeHIIUTH TOXUOKY;
eliminate an error — yCyBaTH IOMUJIKY;
minimize an error — 3BOAUTH JI0 MiHIMYMY ITOMUJIKY.
Adjectives to modify ‘error’/ [Ilpuxmemnuxu, wo xapakmepuszyroms ciogo “error’:
little — MmaneHBKHIA;
gross, appreciable — Benukuii, rpyOui, npuOIN3HUNL;
probable — imoBipHuii;
random — BHIIAKOBHIA;
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constant, systematic — moCTiHUHN, CUCTEMaTUYHUN;
permissible, admissible — npunmycTumMuii, rpaHU4HU;
possible — MOXITHBUI.

Correction / Bunpasnenms:
correction (for) — BunpaBieHHs (Ha);
make, perform, apply — po6uTH, BHOCHTH, BBOJAUTH BUIIPABICHHS;
correct — mompaBisTH.

Outcomes of the research / 3nauenmns abo kopucmo npopobnenoi pobomu abo
OMPUMAHUX Pe3VTbMamis.
it is difficult/hard,easy, simple to do — Baxkko, J1eTKO, MPOCTO 3pOOUTH 1I0-HEOY/Tb;
be of importance — OyTH BaXJIMBUM, MaTH 3HAYCHHS;
be of interest — OyTH LiKaBUM, CTAHOBUTH 1HTEPEC;
be of value — MaTu HiHHICTH, MaTH 3HAYEHHS;
be of service — 0yTu KOpUCHUM;
eliminate a problem — ycyBatu npobnemy;
diminish an influence/effect — 3mennryBaTu Brums;
reduce the loss — ckopouyBartu BTparu;
minimize error/effect — 3MeHIIyBaTH MOTPINIHICTH/BILIUB.

Evaluation of methods or device / Oyinka memody abo npurady:
maitain — 30epiratu, migTpUMyBaTH;
avoid — yHuKaTH;
remove — ycyBaTH, BUKITFOYATH.
adequate — ajeKkBaTHHIA, BIAMOBIAHMI, JOCTATHIMH, 110 BiIMOBiIa€ BUMOTaM;
reliable — HagiliHUI;
valid — 3acTOCOBHUH (10 JaHOTO BUIMAJKY), IPABHIbHUNA, OOIPYHTOBAHUN, IPUITYCTUMHUIA;
valuable — BaxxnuBuiA, 1IHHMIA.

Comparing / 3icraBieHHsi

compare ... with — mopiBHIOBaTH, 31CTaBISTH;
make/give (a) comparison of ... with/between ... and — npoBoguTH/pOoOUTH
NOPIBHSHHSI/31CTaBICHHS;
at present — y ueii gac, Tenep;
recently — HeZ1aBHO, OCTaHHIM Y9acoMm;
earlier, formerly, previously — paniie, Koiuch;
usually, commonly, ordinarly — 3Buuaiino;
generally/universally used/employed/adopted — 3aranbHOBXHBaHMI, 3aTAILHOTIPUIHATHH];
usual, conventional, ordinary — 3Bu4aitHuii;
standard, reference — cranapTHwuii;
previous — MonepeHii;
recent — HemxaBHil;
former — konmumIHii;
expected — owikyBaHHIA;
inferred from — BUBeneHMIT/OTPUMAHHUIA 3;
different — iHIMIWH, BiIMIHHUI;
different from — BigMiHHMI BiJ; HEe Takuli, fK;
differ — Bigpi3HATHCS (OAMH BiJl OJTHOTO);



differ from ... in/by — Bigpi3HsTHUCS BiJ/Ha,
be different from ... in/by — BiapizHaTHUCS Bin/Ha;
differ/be different (from) ... in that — Bigpi3HsATHCS THM, 1110;
be superior (to) — mepeBepuryBaTi, OyTH Kparum (HiXK);
be inferior (to) — moctymarucs, OyTu TipmuM (HIXK);
as compared to/with — y mopiBHSHHI 3, TOPIBHSHO 3;
in contrast to/with, as opposed to — Ha mpoTuBary.
Adverbs to modify differ’/ 3 oieciosom “differ” suxopucmosyromocs maxi npuciiernuxu:
greately, largely — 3nauno, cuiibHO;
slightly, somewhat — nebararo, 3nerka.
Jlis 3icTaBieHHs 32 03HAKOIO MOIIOHOCTI:
same — ToH ke, OJJHAKOBHIA;
similar, analogous — cX0uid, IECHTUYHUHN, AHATOTTYHHH, TTOTIOHMIA;
resemble, be like/alike/similar to/analogous to/identical with — moxoautu, 6yt
CXO0KMM/TIOI10HUM/aHAIOTTYHUM/ 1 1€ HTUYHUM;
except, except for, with the exception of — kpim, 3a BUHATKOM;
except for the fact that ..., with the exception that ... — kpim TorO, IO ...;
but — azne;
while, whereas — qoku; B Toii 4ac, sIK; TO/i, 5K;
however — oHax.

Pe3yabTaTH noc/iaKeHHs
1. IloBinoMJ/IeHHSI PO pe3yJIbTATH POOOTH
result (on, of) — pe3ybrar;
findings(on) — BUCHOBKH, OJiep>KaHi AaHi (B1IOMOCTI) (IIpO/110/BiTHOCHO);
data (on, concerning, as to) — 1aHi, BiIoMOCTi (TIpo/ BiIHOCHO);
evidence (for, on, concerning, that) — nani, 1oka3u, CBiAYECHHS;
provide evidence fOor — cBiIYUTH Ha KOPUCTb;
give strong evidence for — OyTH CUJIBHUM apryMEHTOM Ha KOPUCTb, IEPEKOHINBO JIOBOJIUTH;
fact (of, concerning, that) — daxr;
assumption — JIOMyIIEHHS;
opinion — TyMKa;
supposition — IPUITYLICHHS;
viewpoint — IOTJIsi]T, TOYKa 30pY;
COrrectness — mpaBUIbHICTS;
existing — ICHyIOUHif;
previous — mornepeaHiu.

O1iHKa SKOCTI OTPUMaHMUX PE3yJbTATIB:
simple — pocTui;
complicated — ckiagHuii;
accurate, exact — Tounmii;
good — rapHui;
excellent — BigminHMii;
satisfactory — 3a10BUIbHHIA;
preliminary — nonepeaHiii;
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final — ocraTounmii;
important — BaKJIMBUH, ICTOTHHIA,
ambiguous, contradictory — cynepeuwinBmii;
convincing — MepeKOHJIMBUH;,
similar — aHaJIOTYHMH, CX0KUH, MO TIOHNH.
JliecnoBa 1151 0OTOBOpPEHHSI pe3yiIbTaTiB:
collect — 36upartu;
find — 3HaxoaUTH;
extend to — momMproOBaTH Ha;
obtain — ozepxyBaru;
give, present, provide — 1aBaTH, MPeJACTABIISTH;
report — moBiAOMIISTH;
check, test, verify — nmepeBipsTu;
treat — oOpo0sATH;
summarize, sum up — MiJICyMOBYBaTH;
show, indicate, demonstrate — moka3zyBaTH, BKa3yBaTH, IEMOHCTPYBATH;
confirm, verify — miaTBepKyBaTH;
support — miarpuMyBaru;
favour — miaTpumMyBaTH, CBiTYUTH HA KOPUCTB;
contradict — cymepeunTH, CIpOCTOBYBATH;
prove — 10BOJAUTH.
2. Buxigni MoOMeHTH
base on/upon — 6a3yBarucs Ha;
from — 3, mo, 3 ypaxyBaHHsM, 3 OTJISAY Ha;
according to — 3riiHO, y BIJMOBITHOCTI, 32, 32 TBEP/XKCHHSIM;
on the basis of — Ha ocHOBI, Ha MACTaB1, BUXOIIYH 3;
in terms of — Ha mijicTaBi, BUXO/ISAYH 3, SKIIO BUXOJUTH 3, 3 TOTJISILY;
deduce, derive from — oxepxyBatu 3;
determine from — Bu3HayaTH 3/ Ha 0a31/ BUXOISIUH 3;
conclude, make a conclusion, infer from — poOuTH BUCHOBOK 3/Ha MiJICTaBi;
explain, interpret from — mosicuroBaTH 3/Ha OCHOBI;
expect from — ouikyBaTH 3/Ha mijcTaBi;
predict from — nepezpikaTtu Ha MiACTaBi;
suggest from — nmporoHyBaTH BUXOJISYH 3;
assume, make an assumption — MPUITYCKATH, TOMYyCKATH, POOUTH JOMYIICHHS/ TIPUTTYIIICHHS;
(by) assuming, on/under/with the assumption that — Buxoasiuu 13 npummyIeHHs, IpyHTYIOUUCh Ha
MPUITYIIEHH], TPUITYCKAIOUH, Ha MIJCTaBl JOMYIIEHHS;
on the hypothesis that — Ha mincTaBi rinoTe3u, BUXOASUHU 3 TINOTE3H;
consider, take into consideration, take into account, allow for, make allowance for —
BpaxoBYyBaTH, OpaTH JI0 yBaru, 3Ba)aTH Ha;
considering, taking into consideration, taking into account, allowing for, making allowance for,
with the allowance for, when allowance is made for — 3 ornsiny Ha, 3 ypaxyBaHHsM, IpU
ypaxyBaHHI.
3. BinnosigHocrTi i po30ixkHOCTI
agreement, correlation — BIAMOBIAHICTB, Yro/ia, CIIIBBIHOIICHHSI;
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discrepancy, disagreement — po30i>KHICTh, CYyIIEpEYHICTh, HECXOXKICTh;

fit — 30ir, BiAMIOBITHICTH, IPUIACYBAHHS;

match — 3rona, BiAOBIIHICTE;

agree with, be in agreement with, show/give agreement with — y3rokyBaTucs, BiIoBiIaTH,
nepeOyBaTH y BiJIMIOBITHOCTI/3TO/I 3;

find (an) agreement with — BUSBIIATH BIATIOBIAHICTB;

disagree with, be in disagreement with, show disagreement with — He BinmOBiIaTH, PI3HUTHUCS;
fit, match — 36iratucs, ykiagatucs;

be fit — roguTHCS, MIAXOIUTH;

in agreement with the theory/primary assumption/the expected value — 3rigHo 3
TEOPI€I0/TIEPBICHUM MPUITYIICHHSIM/04iKYBaHUMH BETHYUHAMU;

which is in agreement with... — y 3roi 3..., y BITIOBITHOCTI JI0.., IO Y3TOKYETHCS 3..., IO
BIZIIOBIZAE...;

which is in disagreement with..., which contradicts... — 110 po3xoauTHC 3..., 1110 HE BiAMOBIIAE. ..,

IO CYNEPEUUTb... .
CrymiHb BiAMOBITHOCTI:
3 diecnosom “‘agree’”’ (8ionosioamu, y32004Cy8amucsi)
well, closely — no6pe, mocuts;
reasonably/fairly well — nocuts mobpe;
fully — noBHicTiO;
3 iMeHHUKoM “‘agreement’”’ (86i0n08iOHICMb, Y32004CEHICHb)
good, close — rapuuii;
reasonable — nocrarniii;
reasonably/fairly good — nocuts rapumii;
full, complete, excellent — mosHwui;
general — 3aranbHwiA;
poOr — noraHuii;
3 imennuxkamu “disagreement”’, “discrepancy” (po30idcHicms)
some, certain, slight — nesikuii, HeBETUKHMIA;
great, striking — BeTMKuUH, pa3tounil.
4. InTepnperanis ¢paxris
IMenHuKM:
explanation, interpretation — mosiCHEHHsI, IHTepIpeTAallis.
SkicTp 1HTEpHIpeTallii XapaKTepUu3yeThCsl IPUKMETHUKAMMU:
reasonable, satisfactory — 3a10BITbHUN, TPUITHATHUH;
simple — npocTuii;
complicated — cknaaaMii;
exhaustive — MOBHUI;
possible — MoKIHBHIA;
adequate — mocraTHiii, BiIIOBITHUIA, IPABUIIbHUN;
convincing — NepeKOHIMBUH.
Hiecnosa:
explain — mosiICHIOBaTH, PO3’ACHATHU, BUSABISATH 3MICT, TIYMadyHTH;
account for — mosicHUTH (IPUYKUHY TOTO a0O0 IHIIOTO SBHUIIA);
interpret — MOSICHIOBATH, TIIYMaYlTH, IHTEPIIPETYBATH,
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elucidate — po3’siICHITH, BUSBIISTH;
ascribe to — mpUMUCYBaTH, BBAKATH IPUIHHOIO a00 HKEPETIOM;
attribute to — BIIHOCHUTH 10;
associate with — 3B’s13yBartH 3;
relate to — 3B’s3yBarH i3;
be due to — 06ymoBIIOBaTHCS,
suggest, make a suggestion — MpONOHYBATH;
give/provide/offer (an, the) explanation/interpretation — qaBaTH MOsSICHEHHS.
5. 3B’5130K, 3a/1€KHICTh, BILIUB
B3aeM03B’ 5130k MiXK SIKUMH-HEOYb (hakTaMu a00 SBUIIAMU:
relation of ... and/between... and — 3B 130K MiX;
relationship to/between — BITHOIIICHHS 10/MiXK;
connection with/between... and — 3B’5130K 3/MiXK;
be interrelated — 6yTu B3aemo3anexHUM;
be associated with — OyTu moB’si3aHuUM 3;
be related/connected to — craBuTucs;
establish relation — BCTaHOBIIIOBATH 3B S30K;
arise from, result from, be due to — BuUHHKaTH B pe3y/bTaTi, BAHUKATH, [IOXOIHUTH 3;
Cause — BUKJIMKATH, OyTH MPUUYHUHOIO;
produce, generate, induce — poOUTH, BUKITUKATH;
lead to, arise, give rise to, result in — gaBaTu B pe3ynbTaTi, IPUBOAUTH J0;
due to, because of, as a result of — 3aBasiKu, yepes, y pe3yabTari, BHACTIIOK;
because, resulting from the fact that — Tomy mro;
as a result of the fact — 3aBasiku TOMy, 1110;
due to the fact that — y pe3ysbrari TOro,imro.
3aJIe)KHICTh OJHUX SIBHUII a00 JTaHUX Bij 1HIIKX:
dependence of... on/upon — 3aJ1eKHICTb... BiJ;
variation/change of... with — 3miHa... B 3aJIe)KHOCTI BiI;
depend on/upon — 3anexaTu Bif;
be dependent on — GyTu 3aneKHUM BijI;
be independent of — He 3anexaru, OyTH He3aJIe)KHUM Bif;
change with — 3mMiHIOBaTHCS, KOTUBATHUCS 3aJI€KHO BIJ ;
be governed — BusHauarucs;
depending on — 3a1exHO BiJ;
as a function of — sx ¢yHKIIIs, 3a7€XKHO BiJ.
BrnuB onHoro dakropa abo sIBUIA HA THIIMIA:
influence of... on, effect of ... on — BruuB;
action of... on — BIUIUB;
influence — BITMBaTH, pOOUTH BIUIHB;
act on/upon — BIIMBaTH, IiATH Ha,
affect — BrutuBaTH, CIIpaBJISITH BIUIUB;
produce an/the effect on — BiHYTH Ha.
6. BucHoBkH
3aKiI04H1 peueHHs aHoTalli 1 pedepaTis:
conclude — pobuTH BUCHOBOK;
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make/draw/reach a conclusion, come to a conclusion that... — pobutu BUCHOBOK BiTHOCHO...;
It is concluded that... — poOUTBECS BUCHOBOK, IIIO...;
lead to a conclusion concerning/as to, make it possibble to conclude that — mpuBoauTu 10
BUCHOBKY, JTaTH MOKJIMBICTh 3pOOMTH BUCHOBOK, I110;
from the results it is concluded rhat — Ha migcTaBi OTpUMaHUX PE3YNBTATIB AIHEMO BUCHOBKY;
it may be noted that — moxHa Big3HAUNTH;
it may be stated that — Mmo>xHa cTBepKyBaTH;
as a result, consequently, therefore, thus — Takum ynHOM, OTKE, B pE3y/IbTATI.

Pexomenariii abo mpomo3uiiii mo/10 MOKIMBOIO BUKOPUCTAHHS OTPUMAaHHUX
pe3yIbTaTIB:
propose, recommend, suggest — nporoHyBaTH, pEKOMEHIYBaTH;
make a suggestion as to how/when/where/what etc. — poOUTH TIPONIO3UIIIIO Y BITHOMIEHH] TOTO,
SIK/KOJIN/Ae/1110, TOLIO;
it is suggested that sth (should ) be done — npononyetscs mo-HeOyab 3poduTH;
it is necessary to do sth — Heo6XiqHO/TOTPIOHO 3pOOHUTH LIO-HEOY/Ib;
need — OyTH HEOOXIAHUM.
On the basis of/As a result of/As a consequence of these studies some practical conclusions are
made concerning... Ha ocHOBI/B pe3ynbrari/BHacIigqok Mux AOCTIKEHb 3pO0JICHO JIesKi
NPaKTUYHI BUCHOBKH BiTHOCHO. ..
A conclusion is made concerning/as to... 3po0JIeHO BUCHOBOK IIOJIO. ..
(From the results obtained) it is concluded that... 3 orpuMaHux pe3ynbTaTiB 3p00JICHO BUCHOBOK
I0J10. ..
(From this study) it can be concluded that... 3 uporo gocaiakeHHs MOKHA 3pOOUTH BUCHOBOK,
1Io. ..
The paper/article concludes that... 3pobieHo BUCHOBOK, 11I0. ..
In conclusion suggestion is made as to how/when...
It is proposed/ recommended/ suggested that a new study of... should be made.
Finally, some recommendations are given as to...
The results obtained/data presented make it possible to conclude/lead to a conclusion that...
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